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Introduction
This handbook has been designed to assist the teacher candidate in understanding the roles and responsibilities of the clinical practice program of Creighton University.

The contents are a combination of ideas from public and private school personnel in the Omaha area, department faculty, other educational personnel throughout the country, and existing literature on student teaching.

A word of thanks goes out to all those individuals who have contributed to the success of our clinical practice programs.  A request for continued input from everyone involved in the program is encouraged in order that we may better serve the needs of all students.

Any questions concerning this handbook or any aspect of clinical practice at Creighton University should be directed to:

Director of Field Experiences

Education Department

Creighton University

2500 California Plaza

Omaha, NE 68178

(402) 280-3583
FAX:  (402) 280-1117

In addition to informational items included in this packet, there are specific pages that are to be completed by the teacher candidate and/or the cooperating teacher.  Please share these with your cooperating/student teacher before they are given to the Director of Field Experiences.
Pages to be completed by the teacher candidate are:  


Third Week of Student Contact - Student Progress Report 

Clinical Practice Schedule for Long Range Plans 

Teacher Candidate Evaluation  (Midterm)

Teacher Candidate Evaluation  (Final)


Student Evaluation of Cooperating Teacher (due at end of experience)


Student Evaluation of University Supervisor (due at end of experience)


A Reflection on a Semester of Clinical Practice (due at end of semester)

Pages to be completed by the cooperating teacher and given to the Director of Field Experiences are:


Third Week of Student Contact - Student Progress Report 

Clinical Practice Evaluation  (Midterm)

Clinical Practice Evaluation  (Final)
ALL REQUIRED FORMS MUST BE ON FILE PRIOR TO ISSUING MIDTERM OR FINAL GRADES.
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EDUCATION DEPARTMENT

FALL  SEMESTER 2015
Attendance Regulations


1.
Clinical Practice will begin officially on WEDNESDAY, AUGUST 26, 2015.  Students are expected to begin their clinical practice with their cooperating teachers as soon as the in-service activities begin in early August.  Be advised, however, that students who choose to begin the clinical practice experience prior to August 26th   are still required to observe the official ending date as identified in this document.  We suggest that students contact their cooperating teachers as soon as they are assigned so that appropriate information may be obtained and exchanged.  

2.
The calendar of the cooperating school will be followed.  Illness is the only excused absence.  In case of such absence, students are to notify their cooperating teacher/school and their university supervisor.  If students miss more than a total of three days during the semester, such time will have to be made up.  Teacher candidates are expected to be of service for the full teaching day.

3.
Clinical Practice will end on FRIDAY,  DECEMBER 4th, 2015.
SECTION I
Philosophy And Expectations Of
Creighton University’s
Education Department
Education Department Mission   
The mission of Creighton University’s Education Department is to empower undergraduate and graduate students to become effective, caring teachers, school administrators, and counselors who desire to work with students and families in schools and agencies.

True to the Jesuit tradition of preparing teachers in education, the department focuses on developing critical thinking, reflective decision-making, and service orientation to promote the general welfare of individuals in the local and global communities.  Through collaborative planning and research, the department pursues a future in which educational institutions become communities of inspired leaders.

Creighton’s pre-service education students participate in a liberal arts and a professional studies program.  The liberal arts provide a broad knowledge base, establish values, and instill an appreciation of cultures.  The professional studies programs develop competence, wisdom, and compassion.
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CREIGHTON UNIVERSITY

EDUCATION DEPARTMENT

Description Of The Conceptual Framework
The Education Department has summarized its conceptual framework with the following theme:

“Effective Leaders in the Jesuit Tradition”

Creighton University, as a Jesuit institution, promotes excellence and the pursuit of truth.  There is an intent to educate the whole person and to promote justice.  In addition, Creighton describes her purposes as contributing to the betterment of society and providing ethical perspectives for dealing with issues in an increasingly complex world.  It is the unit’s belief that these ideals direct the development of leadership as a means of advocating for and changing communities.  Teachers, as leaders first in their classrooms, must be advocates and change agents.  Achievement of this endeavor depends upon the acquisition of appropriate knowledge, skills, dispositions, and charisms, reflective decision making, service to diverse local and global communities.  Effective, authentic assessment activities insure that these are achieved.  

The unit’s conceptual framework, first conceived in 1995, articulates the professional education curriculum, design, delivery, and assessment that occurs at Creighton University.  The unit’s review and revision of the conceptual framework has continued since that time.  In 2000, the unit’s members renewed efforts to integrate charisms, technology, and authentic assessment practices across all programs.  

The philosophy underlying the conceptual framework is constructivist, for unit members believe that the learning process is dynamic, rather than passive.  Each learner must actively be engaged, build or “construct” meaning based on prior knowledge, skills, and dispositions.  Following a constructivist philosophy, unit members share the view that education should be designed to create a sense of self-awareness, since self-awareness is the first step toward becoming a reflective practitioner.  This reflective process places the candidate in a position of observing, reflecting, and making critical, reflective decisions (Eby, 1997) in order to solve problems.  This would then imply that training programs, in order to be appropriately designed, must be developmental in nature and sequenced in a manner that will allow candidates to acquire knowledge, skills, dispositions (Morrison, 2000) and charisms.  In addition, these experiences should be fostered through campus classroom and P-12 experiences.  True to this 
premise, the unit has had partnerships with several metropolitan schools since 1997:  Sacred Heart Grade School, St. Cecilia’s Grade School, All Saints Grade School, Lothrop Academy, Jackson Academy, and South High School.   

Constructivism also offers an alternative to a behaviorist’s approach to student learning.  The philosophy recognizes the social setting of classrooms and schools where a student’s thoughts, actions, and construction of knowledge are influenced by other learners and social activity of the setting.  Students become actively engaged in the learning process and develop critical thinking and problem solving skills within their learning community – the classroom.  Of course, this means that teacher education candidates must be observant and resourceful in utilizing the community developed in the classroom.

Essential to effective leaders are knowledge and skills in pedagogy, diversity, and technology.  Working from a framework that emphasizes reflective decision making, candidates learn pedagogical strategies and best practices in the methods classes of respective programs.  The unit’s commitment to prepare candidates to serve diverse local and global communities began with the recognition that the population is changing and candidates often do not resemble the students in their classrooms (Sadker & Sadker, 2003; Ryan & Cooper, 2000; Morrison, 2000).  This has culminated in the belief that an understanding of multicultural education and its importance to national unity should be advocated (Banks & Banks, 2000; Gollnick & Chinn, 1986).  True to this belief is the endeavor that field experiences should provide opportunities for candidates to work with diverse students (ethnic, socioeconomic, religious, etc.) in diverse settings (urban, suburban, public, and private).

With rapid changes in technology for teaching, learning, and general cultural survival, it is vital that candidates have knowledge and skills for its use as well as valuing the place of technology in schooling and society.  Candidates should understand technology’s impact on student learning; its use as a cognitive or communication tool, as a means of facilitating instruction, and as a way of assisting special needs students (Morrison, 2000).  The role of the teacher is that of a facilitator and guide.  Several issues that concern the unit, although not different from society in general, are suitable infrastructure, rising maintenance costs, technology education of supervising on-site teachers, and equity.

Although difficult to delineate into discrete components, the conceptual framework is comprised of three interconnected circles: Knowledge, Skills, Dispositions, and Charisms; Reflective Decision Making; and Service to Diverse Local and Global Communities.  Assessment lies at the center of the model to indicate the unit’s commitment to ongoing evaluation of candidate growth, student learning, and program effectiveness.      

Knowledge, Skills, Dispositions, Charisms

The programs within the Education Department are based upon constructivist philosophy in which effective leaders “construct” learning and understanding from previous knowledge, skills, dispositions, charisms and experiences.  These effective leaders acquire knowledge and skills in content and pedagogy (including professional orientation) while facilitating learning for all students.  This accomplishment illustrates their attainment of professional dispositions and Ignatian charisms: cura personalis, magis, men and women for and with others, and contemplation in action.  Cura personalis refers to a personal care of the whole individual – caring relationships.  Magis means – “the more” – striving toward excellence.  Men and women for and with others specifies service – building community and all inclusive classrooms.  Contemplation in action indicates a faith-based process of reflection and prayerful moral and ethical decision making that moves one to action.  Teacher education candidates complete this process developmentally by participating first in foundational courses, then methods courses integrated with technology, and finally, application and specialization courses.     

Initial preparation programs within the unit have identified and aligned dispositions associated with INTASC standards.  Advanced preparation programs have reviewed their respective professional standards and those identified by the state and institution for inclusion within their programs.  All preparation programs within the Education Department have adopted four “charisms” as foundational to the set of dispositions identified within our conceptual framework.  

Charisms, drawn from Ignatian core values, are defined as special gifts of the Holy Spirit, or God-given graces, which characterize a person or group and are used to contribute to the common good and glorify God in the Church and world (reference).  There are several ways to envision charisms.  They can be viewed as faith-based core values; individual or group gifts freely given by God to be used for the good of others, not for personal good; found in the Church and the secular world; and used as a means to glorify God.  The charisms adopted by the Education Department are based on an Ignatian vision and Jesuit Educational Tradition.  The charisms selected for inclusion 
within the curriculum and educational experiences are: Cura Personalis, Magis, Men and Women for and with Others, and Contemplation in Action.   

Our Charisms
The Education Department at Creighton University

Revised March 27, 2012

CURA PERSONALIS

Latin for “care of the person,” cura personalis refers to personal concern for the individual and “education of the whole person.” Believing that education takes place within the context of caring relationships, our students are encouraged to develop an ethic of care that promotes personal interaction and respect for others.  An educator who demonstrates cura personalis utilizes a variety of educational strategies and personal approaches to develop the whole student - body, mind, heart, and spirit.  In the public or private school setting, our students embrace character education, while in the Catholic or other faith school setting our students actively participate in the faith formation of students.      

MAGIS

Magis is a Latin term coined by St. Ignatius of Loyola that means “the more” and challenges each person to do things better, seek the greatest good, and ask what more can I do ad majorem Dei gloriam “for the greater glory of God” (Jesuit motto).  Our students demonstrate magis in many ways: by striving for excellence, having high expectations, fulfilling their potential by developing gifts and talents, and by recognizing that human persons need solitude and freedom from overwork in order to know what is the greater good.  Educators who live magis have choose to place their gifts and talents in God’s service to develop young people and help bring about positive change in our world.

MEN AND WOMEN FOR AND WITH OTHERS

This charism emphasizes service, inclusive community, and “faith that does justice.” Educators demonstrate this charism by volunteering, educating students to help others in the spirit of solidarity and mutual learning, and by building inclusive classroom and school communities where equality, equity, human rights, and human dignity are fostered.  As men and women for and with others, our students are motivated by faith to act justly and work for justice on key educational issues such as student assessment, discipline policies, and school funding. Jesus was the man for others, and he inspires us all to make our world a more caring and just place.

CONTEMPLATION IN ACTION

Contemplation in action promotes prayerful reflection and ethical decision making.  It fosters the examination of one’s personal and professional life that can lead to changes in behavior. Discernment, which is a faith-based process of decision-making that is prayerful and seeks “to find God in all things,” is an important part of this charism. Educators demonstrate this charism by examining their personal interactions, daily activities, and professional practice in a thoughtful and prayerful manner in order to make changes where they are needed, and by making difficult decisions in light of prayer and faith-based values. 
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Program Philosophy
The program philosophy is based on practical assumptions.  

· The first is that prospective teachers learn in a developmental manner and that courses should be scaffolded on prior knowledge and skills.  

· The second idea is that teacher candidates should reflect on the philosophy and goals to guide their efforts and choice of instructional models, approaches, and strategies.

· The third assumption is that teachers need to be prepared to work in a variety of settings and adapt approaches and strategies to student characteristics in order to serve all.

· The last assumption is that teacher candidates need to be familiar with the research literature and with the advancing technology that will enhance their work as professional and educational leaders.

Pre-Requisites For Clinical Practice
Prior to the clinical practice semester, teacher candidates must have successfully completed the following:

· background check with the approved company

· all education courses for their program of study

· minimum 100 hours of field experience
· minimum 2.75 grade point average (no grade of “D” or “F” in education courses)

· register for the Praxis II 
· application for clinical practice
* As a result of a federal mandate, teacher training institutions in the state of Nebraska must require students pursuing an elementary or secondary education endorsements to complete the Praxis II.   Successful completion of the test with a passing is required to be No Child Left Behind (NCLB) qualified in Nebraska.  STUDENTS ARE REQUIRED TO REGISTER FOR AND/OR COMPLETE THIS EXAM PRIOR TO THEIR CLINICAL PRACTICE EXPERIENCE. More information about NCLB Qualified teachers can be assessed at: http://www.nde.state.ne.us/federalprograms/nclbqualifiedteachers.htm.

A Philosophy For Clinical Practice
The ultimate goal of the Clinical Practice Experience at Creighton University is to prepare beginning teachers to function effectively in their first professional setting.

We believe that the role of the teacher is to provide an educational setting of experiences where students learn to function and participate in a society in order to protect our freedoms and perpetuate a true democratic society.  The setting must take care of both the content and the processes necessary for encouraging the educated person to be an active participant.

The liberal arts core required at Creighton University has the intent of increasing one’s professional commitments that express concerns for human, moral and ethical values, as well as one’s religious convictions.  The courses in the areas of value consciousness, humanities, scientific inquiry, and communications and inquiry are the foundation for developing decision-makers who are people-oriented and those who serve others.  Those courses, together with other instruction and field experiences in teacher education programs, have brought you to the threshold where you can now put into practice the knowledge, skills and attitudes that you have observed and presented during your preparation.

During this clinical practice experience, you will be observed in the areas of:

· diagnosing the needs of students and planning in order to meet those needs;

· your ability to communicate visually and orally;

· selecting appropriate methods and techniques most appropriate for a variety of students and situations;

· motivating students while enhancing their self-concepts and expectations;

· your skill in preparing instruments for measuring the progress of students;

· your skill in organizing and managing the classroom in a productive and humane manner; and

· your ability to work cooperatively with the professional staff and environment in which you work.
Clinicial Practice/Student Teaching. . . Edu 591 
GOALS OF THE PROGRAM
To provide the student with direct teaching experience in an actual school setting under the supervision and guidance of a highly qualified classroom teacher in the area for which the teacher candidate is seeking endorsement(s).

OBJECTIVES

The focus of the program is on the teacher candidate.  The teacher candidate is expected to accept and discharge his/her assigned responsibilities.  This will include such activities as:

1. classroom planning;

2. securing necessary materials and equipment;

3. classroom instruction;

4. diagnosis and evaluation of students;

5. supervision of the students and classroom.

In addition, s/he is expected to become acquainted with the school and its personnel, participate in school and community activities, and attend individual and group conferences at the school and at the university.

SEMINAR
EDU 593, Student Teaching/Clinical Practice Seminar, is a required course that is taken in conjunction with clinical practice.  During seminar and under the guidance of a master practitioner, student teachers will deal with physical and mental wellness, communication with families and communities, applications, portfolios, interviews, classroom management, and relevant teaching concerns.

EVALUATION OF CLINICAL PRACTICE
The evaluation of a teacher candidate is a continuous process during the student’s experiences.  Conferences are held regularly with the university supervisor and with the cooperating on-site teacher.  Strengths, weaknesses, and changes are suggested and/or reinforced as a result of the observations.  Midterm and final formal evaluations are conducted and shared with the teacher candidate.

The teacher candidate has the opportunity at the conclusion of the experience to evaluate the effectiveness of both the cooperating on-site teacher and the university supervisor.  Such data have become useful in judging the kinds of things that we ask him/her to do, his/her reaction to different personalities, and, on rare occasions, an assignment change.  As the clinical practice experience is completed, each teacher candidate also will complete a self-evaluation of the experience.

Programs
EDUCATION 530 (Elementary School Observation and Student Teaching the Mildly/Moderately Handicapped/Advanced  Elementary School Observation and Student Teaching the Mildly/Moderately Handicapped)
EDUCATION 591 (Student Teaching/Clinical Practice)
In this program there are 16 weeks of all-day student teaching.  Each student teacher receives an assignment for a full semester in one or more of his/her endorsement areas.  Regardless of the program, the student teacher follows the academic calendar of the school to which s/he has been assigned (16 weeks = 640 hours).

EDU 530 (special education) student teachers are assigned to a regular classroom for 10 weeks and a Special Education Classroom for another 10 weeks.  Full semesters in each area can be completed if it is in the student’s best interest and desire to do so. Each experience is worth 3 hours of credit.
Students are screened by the Selection and Retention Committee, and, if eligible, are placed in a recognized or accredited school under the guidance of a qualified master teacher.  University supervisors, all having direct classroom experience, visit the teacher candidate’s classrooms a minimum of seven times during the semester for observation and visitation with the student teachers and their cooperating teachers.  (At least five of these visits must be documented observations with reflection by the student teacher and the university supervisor.  The other three visits consist of introductory visits within the first week of the placement, midterm evaluations, and closing visits during the last week the placement.)  
The grade for Clinical Practice is determined by:

A. classroom performance (judged by the cooperating on-site teacher and university supervisor),

B. attendance at scheduled meetings,

C. written responsibilities (the actual grade is given by the university supervisor.  A guide for determining the grade is shared with each student teacher.),

D. evaluation of supervision by student teacher, and

E. self-evaluation

The Nature Of The Clinical Practice Experience
The primary goal of a sound clinical practice program is to provide a realistic experience in which prospective teachers might crystallize ideas and methods under professional guidance.  The clinical practice program is planned and structured in such a manner that this goal may be achieved.

The clinical practice experience requires a great deal of the teacher candidate.  It is necessary for the teacher candidate to engage in many new activities that are both mental and physical in nature.  S/He has the primary responsibility for planning and executing daily and long-range plans.  The teacher candidate needs to establish and maintain a close subordinate-supervisor relationship with a premium placed on ingenuity and creativity.  This takes place in a context of interpersonal relationships with a number of people, resulting in new learning experiences for the teacher candidate.

An effective clinical practice experience is a tremendous challenge, one much greater than the student usually anticipates even with forewarnings and preparatory course work.  This is a new experience for the student, a very comprehensive and important period, and, as such, it may be an unsettling transition period.  Fortunately, administrators in the cooperating schools make this transition somewhat easier by enlisting the aid of the most dedicated, highly recommended, cooperating teachers.

In the clinical practice program at Creighton University, a teacher candidate teaches all day for one semester.  The most commonly asked question from both the cooperating teacher and the teacher candidate during the experience centers around the problem of timing the student’s assumption of responsibility; in other words, how much, how soon?  In the paragraphs that follow, a series of sequentially staged experiences is discussed.  These steps may serve as a working outline.  However, cooperating teachers may find that each of the steps may be compressed or extended according to the readiness of the particular teacher candidate.

STEP I:  INDUCTION
The teacher candidate becomes familiar with the classroom procedures and routines.  Some of these activities might include:  learning the names of the students, observing the students and their reactions during class, transitions from one classroom activity to another, specific techniques of presentation, demonstration, supervision and discipline.  On a separate page entitled “Information for Cooperating Teachers,” there is a list of informational ideas that a cooperating teacher may wish to share with the teacher candidate.  During this time, frequent conferences are indispensable to establishing a close, forthright relationship between the cooperating teacher and the teacher candidate.

STEP II:  BIT TEACHING
Generally, after a short time, the teacher candidate is ready to assume a few of the administrative and procedural tasks of the classroom.  Such chores as roll-taking, grade recording, assisting in other routines, and non-instructional activities will bring the teacher candidate into closer contact with the pupils and will serve to build his/her self-confidence.  Also, during this time, the teacher candidate should be ready to assume “bit-teaching” responsibilities.  In bit-teaching situations, the teacher candidate is responsible for leading brief, instructional sessions in a specific learning activity.  Bit-teaching determines readiness to assume full-time teaching responsibility.

During this phase, the teacher candidate and the cooperating teacher(s) should plan cooperatively both bit-teaching and the first teaching units for which the student will be responsible.  This planning also should include some long-range plans for the teacher candidate so that s/he can develop a perspective of his/her overall progression.

STEP III:  INITIAL TEACHING
As soon as readiness is judged to be adequate, the teacher candidate is directed carefully in taking over responsible, full-time teaching with detailed planning and frequent cooperative evaluation.  The cooperating teacher(s) should have ample time for a very thorough, advance discussion of the teacher candidate’s lesson plans prior to their presentation.

After these tentative trials and an intensive evaluation, the teacher candidate should begin to assume responsibility for teaching a subject (elementary) or a class (secondary).  It is recommended that subjects and classes be added to the teacher candidate’s load only after s/he has gained command of the first responsibilities.  The cooperating teacher(s) continue(s) to provide the necessary support in the form of approval of lesson plans, advance discussions, observation and evaluation, and constructive encouragement and criticism on a pre-established basis.

STEP IV:  FULL TEACHING 
Hopefully, within seven to eight weeks, but varying according to individual readiness, the student should assume a full teaching load within his/her schedule.  As the term “full load” implies, the teacher candidate should perform all of the activities that surround the ongoing program of instruction, class management, and pupil observation.

During this stage of clinical practice, both the cooperating teacher(s) and the teacher candidate should engage in frequent, highly specific evaluation sessions.  Sometimes the cooperating teacher(s) hesitate(s) to offer suggestions to the teacher candidate for fear of shaking his/her self-confidence, and likewise, the teacher candidate may tend to resent suggestions when s/he is “on his/her own.”  However, the teacher candidate actively should invite criticism by encouraging the cooperating teacher to critique methods, planning and management.

STEP V:  PHASE-OUT
When a few days remain before the clinical practice ends, and depending upon the desires of all parties, the teacher candidate might enter other areas of experience.

A teacher candidate may wish to experiment with new instructional methods.  If so, s/he and the cooperating teacher may agree upon a series of experiences which will contribute to the growth of the teacher candidate and the pupils.  

The teacher candidate also may wish to pursue activities outside the assigned classroom by a structured program of observation or other activities that have been developed cooperatively which will aid in the continued growth of the teacher candidate.

What It Means To Be A Reflective Teacher
In 1933, John Dewey made an important distinction in conceptualizing teachers’ practices when he identified routine and reflective action.  He defined routine action as teaching acts characterized by authority, impulse and tradition.  Persons who teach from this perspective uncritically accept the defined practices of schools and set about to find the most efficient and effective way to carry out these practices.  They overlook the possibility that other, if not more desirable, options exist.  For example, day-to-day school practices (e.g., the goals, problems, and methods of solving problems) are dealt with routinely.  To the extent that every day practices continue in prescribed ways without major interruption, schooling practices are viewed typically as non-problematic, that is, not warranting examination or change.

Conversely, Dewey defines reflective action “. . . as behavior which involves active, persistent, and careful consideration of any belief or practice in light of the grounds that support it and the future consequences to which it leads.”  (Grant and Zeichner, 1984, p. 4)  Reflective action involves meeting and responding to problems.  Persons who teach from this perspective analyze actively their teaching practices and the educational, social, democratic and political contexts in which their teaching is embedded.  For example, traditional planning practices are examined and alternative planning methods are explored.

Dewey refers to three attitudes as prerequisite to reflective action.  They are:

1. open-mindedness,

2. responsibility, and

3. wholeheartedness.

Dewey’s concept of open-mindedness refers to an active desire to consider more than one perspective, to give full attention to alternate possibilities, and to recognize the possibility of error, even in the beliefs that are dearest to us.  To be open-minded implies that alternate solutions to existing practices can and probably should be explored.  Reflective teaching means that teachers hold attitudes that are characterized by open-mindedness about the content, methods and procedures used in the classroom and will critically analyze traditional practices.  (Apple and King, 1977; Zeichner, 1981.)

An attitude of responsibility, according to Dewey, involves thorough consideration of the consequences which result from their teaching action.  Responsibility requires teachers to ask themselves why they are doing various things in the classroom.  Teachers have an obligation to consider the consequences of their decisions in relation to the lives of the students whom they teach.

According to Dewey, reflective teaching means that teachers have, and demonstrate, responsible attitudes.

The third and final attitude, wholeheartedness, implies that open-mindedness and responsibility are central to the lives of reflective teachers who vigorously seek out and assume responsibility for the education of their students.  An attitude of wholeheartedness requires a dedicated and committed approach to teaching all students, not just a few, and impels the teacher to learn about the uniqueness of each student so that optimal educational experiences can be supplied.
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SECTION II
Responsibilities Of Participants
The Teacher Candidate’s Role
Teacher candidates are university students who are given the opportunity to experience the full role and meaning of teaching in a real school setting.  Teacher candidates share with cooperating teachers the instructional responsibilities of a classroom.  They work with colleagues, parents, and administrators in becoming teachers.  Teacher candidates work under the guidance of the cooperating teachers and with the supervision of the university supervisor.

RESPONSIBILITIES OF THE TEACHER CANDIDATE
The clinical practice experience at Creighton University places priority on developing teacher candidates’ abilities to become reflective practitioners.  As a required field experience for teacher education students, the program will provide a time for learning, experimentation, critical analysis and practice.  In so doing, the student teacher will have certain responsibilities.

KNOWLEDGE – The student will:

1. bring to the teaching experience adequate knowledge in the areas of basic subject matter, human growth and development, and teaching strategies and procedures.

2. develop an understanding of the role of administrators, teachers, lay people, support staff, and the board of education in determining school policies and in decision making.

3. read the school policy manual to become familiar with essential information in order to comply with all school system and building regulations including the school calendar which regularly employed teachers are expected to observe.

4. analyze classroom interaction in order to determine the degree of participation by the various members of the class and alter such interaction if deemed appropriate.

5. observe a variety of classes (unique programs, exemplary teachers, varied levels, etc.).  Check with the cooperating and/or the building principal as to whom you might observe.

DISPOSITIONS – The candidate will:

1. display a highly professional attitude with respect to confidential information about children and youth and with respect to relationships and practices with colleagues, and the respective educational systems.

2. adhere to the code of ethics of the education profession.

3. display enthusiasm and interest in all phases of the teaching experience.

4. abide by patterns of conduct expected of professional personnel.

5. be punctual; will report on time for all school appointments and duties including school meetings and functions required of other teachers and staff.

6. place duties and responsibilities ahead of personal desires.

7. strive to exemplify the attitudes and actions of a teacher rather than those of a student.

8. demonstrate responsibility in accepting and completing assigned tasks.
9. dress appropriately for a professional person.

10. accept constructive feedback and engage in regular self-appraisal.

11. contact the cooperating teacher and university supervisor if ill, and turn in appropriate form to the university supervisor.
12. remember that the cooperating teacher is legally responsible for the class and that the student teacher should assume no authority that has not been delegated by the cooperating teacher.
SKILLS – The candidate will:

1. plan all work and submit plans to the cooperating teacher and the university supervisor (if required) prior to teaching a lesson.  Include, when necessary, safety rules for the pupils to follow.

2. attempt a variety of teaching techniques (discovery, problem solving, lecture, simulations, discussion, independent learning, games, demonstrations, etc.) in an effort to discover and develop a personal style of teaching.  If needed, set short-term goals for improvement of communication skills (voice quality and projection, non-verbal skills, use of media, opening motivators and closure, etc.).

3. experience the use of varied media in the instructional process.  Prepare bulletin boards and displays to accompany and enhance ongoing classroom work.

4. participate in one or more extra-curricular activities including parent-teacher conferences, if available.  If available, share in the preparation of formal pupil progress reports to parents.

5. assume responsibilities in identifying student needs.  If necessary, provide alternative methods for non-readers or other special needs children to so that they may obtain the required information from the printed page.

6. design varied tests and/or evaluation procedures.  Then select, use and interpret objective data and records in understanding and guiding pupil growth.  Follow up with appropriate remedial or “challenge” lessons.

7. complete other tasks and activities as directed by the cooperating teacher and/or university supervisor which are appropriate for a particular student teaching situation.

8. assume supervisory responsibilities (playground, corridors, lunchrooms, buses, school events, etc.) along with the cooperating teacher.

9. interact with non-teaching personnel (custodians, secretaries, nurses, cooks, etc.), and discover how all must relate effectively within the school setting.

10. interact with pupils in informal situations (playgrounds, corridors, school functions, library, study hall, lunchroom, etc.).

Be Innovative!!!
The Cooperating Teacher’s Role
Cooperating teachers are responsible for the direct supervision of teacher education students assigned to them.  They provide appropriate professional experience for their teacher candidates and help gather objective data on their teaching effectiveness.  Cooperating teachers share their expertise in teaching as they guide the teacher candidate.  The cooperating teachers and university supervisors are members of a team that facilitates professional laboratory experiences for the teacher candidate.

The role of the cooperating teacher cannot be taken too lightly.  The cooperating teacher is the initial, and often the indirect lifelong, mentor of the teacher candidate during the clinical practice.  The cooperating teacher is an experienced master teacher who teaches the children/youth and guides and supervises a teacher candidate in all professional experiences.  The tasks and responsibilities enumerated below are not intended to be all-inclusive but only representative.  The cooperating teacher should:

1. be willing to work with a teacher candidate as part of an instructional team.

2. confer frequently with the teacher candidate concerning evaluation of his/her work and future plans.

3. help the teacher candidate relate the theory to practice.

4. clarify the philosophy and goals of teaching with the teacher candidate.  Explain how classroom management is governed according to this philosophy.

5. prepare a tentative short-range and long-range plan for the teacher candidate to assume classroom responsibilities.

6. allow the teacher candidate to first work with individual students and small groups and gradually assume the responsibility for the entire class.  (In a sixteen-week placement, it is suggested that the responsibility for teaching the entire class would be for a four – six week period)

7. share information of the cultural background of his/her students as well as helpful information about each student.

8. discuss with the teacher candidate the expected behaviors as appropriate with his/her respective classrooms, school buildings, and in conjunction with the responsibilities as described in the previous section for the teacher candidate.

9. write a letter to the parents providing the teacher candidate’s name and the necessity and function of the clinical experience.

10. prepare his/her pupils for the arrival of the teacher candidate emphasizing the fact that this will be a teaching team with the teacher candidate having an authoritative position.

11. help establish good rapport between the teacher candidate and other school personnel.

12. orient the teacher candidate to the school building, regulations, use of machines, materials and supplies.

13. orient the teacher candidate as to expected mannerisms.

14. describe the racial make-up of the school, the economic and social conditions of the neighborhood, busing schedule, etc.

15. assist the teacher candidate during the first full week when observation is the norm by providing an observation guide that will help make this time valuable.

16. provide the teacher candidate with seating charts or some means for him/her to become familiar with the names of the students with whom s/he will be working.

17. orient the teacher candidate to general classroom management.

18. acquaint the teacher candidate with audio-visual equipment in the school, the procedures for securing the same, and give the necessary help to insure effective use.

19. discuss the type of lesson plan desired.

20. provide a desk, file drawer space, and a place for coats and belongings.

21. set up definite procedures for conferencing.

22. encourage the teacher candidate to observe ways in which to enrich the curriculum by bringing outside materials from the curriculum laboratory or other sources into the classroom.

23. inform the principal and the university supervisor promptly should the teacher candidate encounter serious problems.

24. prepare the necessary evaluations of the teacher candidate’s performance.

25. complete other forms as requested by the university.

Responsibilities Of The Principal
The principal is the administrator for a given building or buildings.  S/He is responsible for what happens in her/his respective building(s).  S/He works directly with the teachers and the staff in her/his respective building(s).  A teacher candidate should be considered as another teacher in his/her building(s) and should be expected to function in a similar capacity.  Regarding teacher candidates per se, the principal should:

1. approve or reject any cooperating teacher or teacher candidate assigned to the school.

2. orient the professional and support staff and the school community to the teacher candidates
3. facilitate the acceptance of teacher candidates by the faculty of the school in which they are doing their clinical practice.

4. confer with teacher candidates individually or in groups concerning the philosophy of the school and provide them with appropriate school district policy and/or procedure manuals.

5. explain all school policies thoroughly, including the philosophy of the school, disciplinary responsibilities, liability provisions and insurance protection, staffings and referral procedures, special teachers, length of the school day, holidays, parent conferences and the reasons for them, the duties of the department chairs (if appropriate), fire drills, tornado drills, cafeteria procedures, etc.

6. acquaint them with special services provided for pupils.

7. indicate which staff meetings, professional meetings, and committee meetings are open to teacher candidates and invite them to attend.

8. encourage them to attend parent-teacher and similar meetings.

9. make possible a program of direct experiences for teacher candidates through which they may be guided toward a better understanding of what constitutes good teaching.

10. provide for a sharing of experiences which will give the teacher candidates an overall view of the total school program.

11. remain informed about the progress of the teacher candidate through visits with cooperating teachers and/or university supervisors.

University Supervisor’s Role
University supervisors of teacher candidates are faculty members at Creighton University.  They spend time in school settings working with teacher education students, and they share, with cooperating teachers, the responsibility for the professional growth of teacher candidates.  The university supervisor works collaboratively with school personnel in designing and implementing the most appropriate and effective experiences for each student teacher.  The university supervisor has the responsibility to:

1. maintain open communication and good personal relationships with teacher candidate and cooperating teacher(s).

2. inform the cooperating teacher of any university expectations, including due dates for reports, conferences, and/or evaluations.

3. assist the cooperating teacher(s) in planning learning experiences and performing other supervisory responsibilities.

4. observe the teacher candidate in school activities and keep informed of the student’s progress. University supervisors, all having direct classroom experience, visit the teacher candidates’ classrooms a minimum of seven times during the semester for observation and conversation with the student teachers and their cooperating teachers.  (At least five of these visits must be documented observations with reflection by the teacher candidate and the university supervisor.  The other visits consist of  introductory visits within the first week of the placement,  midterm evaluation visits, and closing visits during the last week of the placement.)

5. participate in a conference with the teacher candidate and his/her cooperating teacher(s) as a follow-up to a school visit.

6. write a visitation report after each visit and/or observation reporting on the strengths and/or weaknesses of the teacher candidate.

7. serve as a resource person to the cooperating teacher, teacher candidate, principal and other building personnel.

SECTION III
General Information For The
Teacher Candidate
Information That A Teacher Candidate Should Seek At His/Her Assignment
The list should not be construed to be all-inclusive nor that all items are appropriate for all situations.

I.
Introduction

A.
Share information about teacher candidate’s background with school personnel
B.      Information about the cooperating teacher
II.
School

A.
Mission

B.
Rules and administrative procedures


1.  
reporting/learning time



2.  
budget

C.
Floor plan

D.
Faculty

E.
Unclassified personnel

F.
Fire/other drills

G.
Schedules

H.
Assembly schedules

III.
Class(es)

A.
Classroom rules and procedures

B.
Customary classroom practices

C.
Materials/resources used

D.
Daily teaching schedule

E.
Schedule of special responsibilities


1.  
Parent-teacher conferences


2.  
Extra-curricular and out-of-classroom duties

IV.
Community

A.
Background

B.
What parents expect from the school

C.
Social opportunities

Certification
In order to fulfill a teaching contract, a prospective teacher must be certified by the state in which s/he is to be employed.  Certification by the state is not an automatic event upon graduation and must be initiated by the student.  If you desire certification by the State of Nebraska, you must obtain the necessary forms and instructions from the Education Department at Creighton University.

Job Placement
The Director of Field Experiences in the Education Department assists teacher candidates with securing positions and helps administrators in hiring qualified candidates by maintaining personal credential files for the students.  Enrollees may receive vacancy notices, interview schedules, and general information relating to communities, school districts, names, addresses and salary schedules of the school reporting these vacancies.  The actual acquisition of a position is the student’s responsibility.

Evaluation Forms
Third Week Student Progress Report and Clinical Practice Evaluation forms to be completed by the cooperating teacher, teacher candidate and university supervisor will be emailed to participants and/or delivered by the teacher candidate.  Forms are to be returned to the Director of Field Experiences.
Status Of The Teacher Candidate In Nebraska
LEGISLATIVE BILL 175

Approved by the Governor, March 1, 1971

Introduced by Fern Hubberd Orme, 29th District; Gerald Stromer, 36th District

AN ACT relating to education; to define terms; to provide for the student teachers or interns as prescribed; and to provide duties.

Be it enacted by the people of the State of Nebraska.

Section 1.  As used in this act, student teacher or intern shall mean student enrolled in an institution of higher learning approved by the State Board of Education for teacher training and who is jointly assigned by such institution of higher learning and a board of education to student teach or intern under the direction of a regularly employed certificated teacher under the rules and regulations of such board of education and any other part of the school program for which either the cooperating teacher or the principal is responsible.

Section 2.  A student teacher or intern under the supervision of a certified teacher, principal, or other administrator shall have the protection of the laws accorded the certificated teacher, principal or other administrator and shall, while acting as such student teacher or intern, comply with all rules and regulations of the local board of education and observe all duties assigned certificated teacher.

Section 3.  It shall be the responsibility of a cooperating teacher with the principal or other administrator and the representative of the teacher preparation institution, to assign to the student teacher or intern responsibilities and duties that will provide adequate preparation for teaching.

Section 4.  Whenever in this act, board of education is referred to and the school that a student teacher or intern is referred to does not have a board of education, such terms shall be the person or the governing body that administers such a school.

Nebraska School Laws
ACCESS TO FILES

79-4, 156.  Any teacher, administrator, or full-time employee of any public school district shall, upon his request, have access to his personnel file maintained by the district and shall have the right to attach a written response to any item in such file, and he may in writing authorize any other person to have access to such file, which authorization shall be honored by the district.  Such access and right to attach a written response shall not be granted with respect to letters of recommendation solicited by the employer which appear in the personnel file.  No other person shall be granted access to such file nor shall the contents thereof be divulged in any manner to any authorized person.

79-4, 157.  Any pupil in any public school, his parents, guardians, teachers, counselors, or school administrators shall have access to the school’s files or records maintained concerning him.  No other person shall have access thereto nor shall the contents thereof be divulged in any manner to any unauthorized person.  All such files or records shall be so maintained as to separate academic and disciplinary matters and all disciplinary material shall be removed and destroyed upon the pupil’s graduation or after his continuous absence from the school for a period of three years, and after authorization, is given by the State Records Board pursuant to section 84-1201 to 84-1220.

Professionalism
A word about professionalism is warranted.  Being professional has many meanings.

It means commitment to the pupils in the class.  Do nothing to harm or in any way hurt them.  Do all in your power to provide assistance.

It means discretion.  Teachers come in contact with many private pieces of information regarding people, whether they are students, teachers, administrators or community members.  Confidential information about people should remain confidential.

It also means respect for others working in the school.  Interference or gossip is always taboo.

It means integrity.  Do what is stated in the best manner possible.  Be responsible in undertaking and adhering to the commitments made.

General Policies
VACATIONS:  Teacher candidates will follow their assigned schools’ schedules once the clinical experience begins.

ABSENCES:  Teacher candidates are responsible for notifying the cooperating on-site teacher, university supervisor, and, if necessary, the building principal when they are unable to meet their student teaching assignments.  If the teacher candidate is forced to be absent from his/her assignment and knows in advance, every effort must be made to make necessary arrangements.  Excessive absences must be made up by the teacher candidate.  Generally, no more than three absences will be allowed.  If poor attendance should become a concern, the result could be removal from the clinical experience site and a failing grade for EDU 591.
JOB INTERVIEWS:  Candidates are encouraged to make arrangements for late afternoon interviews during the clinical experience professional semester.

EXTRA-CURRICULAR PARTICIPATION:  Candidates participating in extra-curricular activities such as athletics must do their clinical practice in the “off-semester,” i.e., baseball in spring, soccer in fall.  When the activity encompasses two semesters, the student must decide which semester will be used.

Regulations And Standards For 
Professional Practices Criteria
TITLE 92, NEBRASKA ADMINISTRATIVE CODE, CHAPTER 27 
Section 004  
Standards of Ethical and Professional Performance for Holders of Public School Certificates
The following standards apply to all holders of public school certificates.

27.02 Preamble:  The educator shall believe in the worth and dignity of human beings.  Recognizing the supreme importance of the pursuit of truth, the devotion to excellence and the nurture of democratic citizenship, the educator shall regard as essential to these goals the protection of the freedom to learn and to teach and the guarantee of equal educational opportunity for all.  The educator shall accept the responsibility to practice the procession to these ethical standards.

The educator shall recognize the magnitude of the responsibility he or she has accepted in choosing a career in education, and engages, individually and collectively with other educators, to judge his or her colleagues, and to be judged by them, in accordance with the provisions of this chapter.

The standards listed in this section are held to be generally accepted minimal standards for public school certificate holders in Nebraska with respect to ethical and professional conduct and are, therefore, declared to be the criteria of ethical and professional performance adopted pursuant to the provisions of Section 79-1282 R.R.S. for holders of public school certificates.

If the certificate holder is employed in a nonpublic school, that context shall be taken into account in the application of these standards.

004.02 – Principle I – Commitment as  Professional Educator:  Fundamental to the pursuit of high educational standards is the maintenance of a professional possessed of individuals with high skills, intellect, integrity, wisdom, and compassion.  The educator shall exhibit good moral character, maintain high standards of performance, and promote equality of opportunity.
In fulfillment of the educator’s contractual and professional responsibilities, the educator:

004.02A  Shall not interfere with the exercise of political and citizenship rights and responsibilities of students, colleagues, parents, school patrons, or school board members.

004.02B  Shall not discriminate on the basis of race, color, creed, sex, marital status, age, national origin, ethnic background, or handicapping condition.

004.02C  Shall not use coercive means, or promise or provide special treatment to students, colleagues, school patrons, or school board members in order to influence professional decisions.

004.02D  Shall not make any fraudulent statement or fail to disclose a material fact for which the educator is responsible.

004.02E  Shall not exploit professional relationships with students, colleagues, parents, school patrons, or school board members for personal gain or private advantage.

004.02F  Shall not sexually harass students, parents or school patrons, employees, or board members.

004.02G  Shall not have had revoked for cause in another state a teaching certificate, administrative certificate, or any certificate enabling a person to engage in any of the activities for which a special services counseling certificate is issued in Nebraska.

004.02H  Shall not engage in conduct involving dishonesty, fraud, deceit, or misrepresentation in the performance of professional duties.

004.02I  Shall report to the Commissioner any known violation of 004.02G, 004.04E, or 004.05B of this chapter.
004.02J  Shall seek no reprisal against any individual who has reported a violation of this chapter.

004.03 – Principle II – Commitment to the Student:  Mindful that a profession exists for the purpose of serving the best interests of the client, the educator shall practice the profession with genuine interest, concern, and consideration for the student.  The educator shall work to stimulate the spirit of inquiry, the acquisition of knowledge and understanding, and the thoughtful formulation of worthy goals.

In fulfillment of the obligation to the student, the educator:

004.03A  Shall permit the student to pursue reasonable independent scholastic effort, and shall permit the student access to varying points of view.

004.03B  Shall not deliberately suppress or distort subject matter for which the educator is responsible.

004.03C  Shall make reasonable effort to protect the student from conditions which interfere with the learning process or are harmful to health or safety.

004.03D  Shall conduct professional educational activities in accordance with sound educational practices that are in the best interest of the student.

004.03E  Shall keep in confidence personally identifiable information that has been obtained in the course of professional service, unless disclosure serves professional purposes, or is required by law.

004.03F  Shall not tutor for remuneration students assigned to his or her classes unless approved by the local board of education.

004.03G  Shall not discipline students using corporal punishment.

004.04  Principle III – Commitment to the Public:  The magnitude of the responsibility inherent in the education process requires dedication to the principles of our democratic heritage.  The educator bears particular responsibility for instilling an understanding of and confidence in the rule of law, a respect for individual freedom, and a responsibility to promote respect by the public for the integrity of the profession.

In fulfillment of the obligation to the public, the educator:

004.04A  Shall not misrepresent an institution with which the educator is affiliated, and shall take added precautions to distinguish between the educator’s personal and institutional views.

004.04B  Shall not use institutional privileges for private gain or to promote political candidates, political issues, or partisan political activities.

004.04C  Shall neither offer nor accept gifts or favors that will impair professional judgment.

004.04D  Shall support the principle of due process and protect the political, citizenship, and natural rights of all individuals.

004.04E  Shall not commit any act of moral turpitude, nor commit any felony under the laws of the United States or any state or territory.

004.04F  Shall, with reasonable diligence, attend to the duties of his or her professional position.

004.05  Principle IV – Commitment to the Profession:  In the belief that the quality of the services to the education professional directly influences the nation and its citizens, the educator shall exert very effort to raise professional standards, to improve service, to promote a climate in which the exercise of professional judgment is encouraged, and to achieve conditions which attract persons worthy of the trust to careers in education.  The educator shall believe that sound professional relationships with colleagues are built upon personal integrity, dignity, and mutual respect.

In fulfillment of the obligation to the profession, the educator:

004.05A  Shall provide upon the request of an aggrieved party, a written statement of specific reasons for recommendations that lead to the denial of increments, significant changes in employment, or termination of employment.

004.05B  Shall not misrepresent his or her professional qualifications, nor those of colleagues.

004.05C  Shall practice the profession only with proper certification, and shall actively oppose the practice of the profession by persons known to be unqualified.

004.06  Principle V – Commitment to the Professional Employment Practices:  The educator shall regard the employment agreement as a pledge to be executed both in spirit and in fact.  The educator shall believe that sound personnel relationships with governing boards are built upon personal integrity, dignity, and mutual respect.

In fulfillment of the obligation to professional employment practices, the educator:

004.06A  Shall apply for, accept, offer, or assign a position or responsibility on the basis of professional preparation and legal qualifications.

004.06B  Shall not knowingly withhold information regarding a position from an applicant or employer, or misrepresent an assignment or conditions of employment.

004.06C  Shall give prompt notice to the employer of any change in availability of service.

004.06D  Shall conduct professional business through designated procedures, when available, that have been approved by the employing agency.

0046.06E  Shall not assign to unqualified personnel, tasks for which an educator is responsible.

004.06F  Shall permit no commercial or personal exploitation of his or her professional position.
004.06G  Shall use time on duty and leave time for the purpose for which intended.

Code Of Ethics 
Of The Education Profession . . . NEA
PREAMBLE

The educator, believing in the worth and dignity of each human being, recognizes the supreme importance of the pursuit of truth, devotion to excellence, and the nurture of the democratic principles.  Essential to these goals is the protection of freedom to learn and to teach and the guarantee of equal educational opportunity for all.  The educator accepts the responsibility to adhere to the highest ethical standards.
The educator recognizes the magnitude of the responsibility inherent in the teaching process.  The desire for the respect and confidence of one/s colleagues, of students, of parents, and of the members of the community provides the incentive to attain and maintain the highest possible degree of ethical conduct.  The Code of Ethics of the Education Profession indicates the aspiration of all educators and provides standards by which to judge conduct.

The remedies specified by the NEA and/or its affiliates for the violation of any provision of this Code shall be exclusive and no such provision shall be enforceable in any form other than the one specifically designated by the NEA or its affiliates.

PRINCIPLE I. . . Commitment to the Student

The educator measures his/her success by the progress of each student toward realization of his/her potential as a worthy and effective citizen.  The educator, therefore, works to stimulate the spirit of inquiry, the acquisition of knowledge and understanding, and the thoughtful formulation of worthy goals.  The educator. . .

1. Shall not without just cause restrain the students from independent action in his/her pursuit of learning, and shall not without just cause deny the student access to varying points of view.

2. Shall not deliberately suppress or distort subject matter for which s/he bears responsibility.

3. Shall make reasonable effort to protect the student from conditions harmful to learning or to health and safety.

4. Shall conduct professional business in such a way that s/he does not expose the student to unnecessary embarrassment or disparagement.

5. Shall not on the grounds of race, color, creed, or national origin exclude any student from participation in or deny him/her benefits under any program, nor grant any discriminatory consideration or advantage.

6. Shall not use professional relationships with students for private advantage.

7. Shall keep in confidence information that has been obtained in the course of professional service, unless disclosure serves professional purposes or is required by law.

8. Shall not tutor for remuneration students assigned to his/her classes, unless no other qualified teacher is reasonably available.

PRINCIPLE II. . . Commitment to the Public

The educator believes that patriotism in its highest form requires dedication to the principles of our democratic heritage.  S/He shares with all other citizens the responsibility for the development of sound public policy and assumes full political and citizenship responsibilities.  The educator bears particular responsibility for the development of policy relating to the extension of educational opportunities for all and for interpreting educational programs and policies to the public.  The educator. . . 

1. Shall not misrepresent an institution or organization with which s/he is affiliated, and shall take adequate precautions to distinguish between his/her personal and institutional or organizational views.

2. Shall not knowingly distort or misrepresent the facts concerning educational matters in direct and indirect public expression.

3. Shall not interfere with a colleague’s exercise of political and citizenship rights and responsibilities.

4. Shall not use institutional privileges for private gain or to promote political candidates or partisan political activities.

5. Shall not accept gratuities, gifts, or favors that might impair or appear to impair professional judgment, or offer any favor, service, or thing of value to obtain special advantage.

PRINCIPLE III. . . Commitment to the Profession

The educator believes that the quality of the services of the education professional directly influences the nation and its citizens.  S/He, therefore, exerts every effort to raise professional standards, to improve his/her service, to promote a climate in which the exercise of professional judgment is encouraged, and to achieve conditions which attract persons worthy of the trust to careers in education.  Aware of the value of united effort, s/he contributes actively to the support, planning and programs of professional organizations.  The educator. . 

1. Shall not discriminate on the grounds of race, color, creed or national origin for membership in professional organizations nor interfere with the free participation of colleagues in the affairs of their association.

2. Shall accord just and equitable treatment to all members of the profession in the exercise of their professional rights and responsibilities.

3. Shall not use coercive means or promise special treatment in order to influence professional decisions of colleagues.

4. Shall withhold and safeguard information inquired about colleagues in the course of employment, unless disclosure serves professional purposes.

5. Shall not refuse to participate in a professional inquiry when requested by an appropriate professional association.

6. Shall provide upon the request of the aggrieved party a written statement of specific reason for recommendations that lead to the denial of increments, significant changes in employment, or termination of employment.

7. Shall not misrepresent his/her professional qualifications.

8. Shall not knowingly distort evaluations of colleagues.

PRINCIPLE IV. . . Commitment to Professional Employment Practices

The educator regards the employment agreement as a pledge to be executed both in spirit and in fact in a manner consistent with the highest ideals of professional service.  S/He believes that sound professional personnel relationships with governing boards are built upon personal integrity, dignity, mutual respect.  The educator discourages the practice of his/her profession by unqualified persons.  The educator. . .

1. Shall apply for, accept, offer, or assign a position or responsibility on the basis of professional preparation and legal qualifications.

2. Shall apply for a specific position only when it is known to be vacant and shall refrain from underbidding or commenting adversely about other candidates.

3. Shall not knowingly withhold information regarding a position from an applicant or misrepresent an assignment or conditions of employment.

4. Shall give prompt notice to the employing agency of any change in availability or nature of a position.  

5. Shall not accept a position when so requested by the appropriate professional organization.

6. Shall adhere to the terms of a contract or appointment unless these are altered by a unilateral action of the employing agency.

7. Shall conduct professional business through channels, when available, that have been jointly approved by the professional organization and the employing agency.

8. Shall not delegate assigned tasks to unqualified personnel.

9. Shall permit no commercial exploitation of his/her professional position.

10. Shall use time granted for the purpose for which it is intended.

Code Of Ethics
For The Catholic School Teacher
The professional conduct of every educator affects attitudes about the teaching profession and Catholic education.  Aware of the importance of maintaining the confidence of students, parents, colleagues, and the Church community, Catholic educators strive to sustain the highest degree of ethical conduct.
COMMITMENT TO STUDENTS
Catholic education is an expression of the mission entrusted by Jesus to the Church He founded.  Through education the Church seeks to prepare its members to proclaim the Good News and to translate this proclamation into action.  Since the Christian vocation is a call to transform oneself and society with God’s help, the educational efforts of the Church must encompass the twin purposes of personal sanctification and social reform in light of Christian Values.
(To Teach as Jesus Did)

The Catholic educator makes the well-being of students the foundation of all decisions and actions. Therefore, the Catholic educator:

· Provides educational assistance with respect and reverence for each student.

· Preserves the student’s right to privacy by judiciously protecting information that is confidential.

· Protects students when their well-being is threatened by unsafe, incompetent, unethical, or illegal actions of any person – student or adult.

COMMITMENT TO THE MINISTRY OF TEACHING
Education is one of the most important ways by which the Church fulfills its commitment to the dignity of the person and building of community.  Community is central to educational ministry both as a necessary condition and an ardently desired goal.  The educational efforts of the Church must therefore be directed to forming persons-in-community; for the education of the individual Christian is important not only to his (or her) solitary destiny but also the destinies of the many communities in which he (or she) lives.

(To Teach as Jesus Did)

The Catholic educator performs teaching responsibilities with diligence and integrity.  Therefore, the Catholic educator:

· Enhances self-competence by continuing education to increase knowledge and skills.

· Fosters a philosophy of education which encourages lifelong learning.

· Promotes professionalism by respecting and preserving the privacy and dignity of colleagues.

· Upholds the authority of the parish when communicating with parents, students, and the community.

COMMITMENT TO THE COMMUNITY
The success of the Church’s educational mission will also be judged by how well it helps the Catholic community to see the dignity of human life with the vision of Jesus and involve itself in the search for solutions to the pressing problems of society.  Christians are obliged to seek justice and peace in the world.  Catholics individually and collectively should join wherever possible with all persons of good will in the effort to solve problems in ways which constantly reflect Gospel values.

(To Teach as Jesus Did)

The Catholic educator believes the Catholic community is both an agent of appropriate change and a preserver of basic tradition.  Therefore, the Catholic school educator:
· Regards the learning community as an integral part of the parish and a vital force for preparing future Church and civic leaders.

· Develops peacemaking strategies that reflect Christian problem-solving techniques.

· Designs and develops age-appropriate activities that foster leadership within the school community.

· Challenges students to respond to the needs of the time and live out their Christian virtues.

[Code of Ethics developed by the Department of Elementary Schools, National Catholic Educational Association, through the special efforts of Chairperson Ms. Ann Pizelo, Sr. Mary Theo O’Meara, B.V.M., Mrs. Mary Piotrowski, and Sr. Mary Peter Traviss, O.P.]
(1999 National Catholic Education Association, Department of Elementary Schools, 1077 30th Street, N.W., Suite 100, Washington, D.C.  20007-3852.

SECTION IV
Observation And Evaluation
Of
Teacher Candidates
Evaluation - Ongoing Developmental Process
Creighton University’s clinical practice experience is built around the concept of continuous evaluation.  It is extremely important that the cooperating teacher and the university supervisor share in the continuous evaluation of the teacher candidate.  Objective, defensible and growth-promoting evaluation is based on the process of data collection.  Gathering and using information that will be helpful to the teacher candididate requires diligent professional attention that will be given to the supervisory conference cycle.  This all-important cycle begins with formal and informal observations of the student teacher in action.  Through the use of a variety of data collection tools, the University supervisor and the cooperating teacher can collect objective information that can be extremely valuable in helping the student teacher grow.  The supervisory conference cycle is completed when a formal or informal conference is held to discuss what has been observed.

Conferencing
Systematically observing, analyzing and reflecting on collected data and providing feedback to the teacher candidate are the most important responsibilities that a cooperating teacher has during clinical practice experience.  By meeting observation and conference responsibilities, the cooperating teacher helps the teacher candidate reflect on teaching effectiveness and the development of self-evaluation skills.  The cooperating teacher should hold weekly conferences in addition to daily informal conversations.  The university supervisor should hold similar conferences before and after a formal observation.

Information sharing between the cooperating teacher and the university supervisor regarding the teacher candidate’s progress is critical.  Such communication can occur during three-way conferences, two-way conferences or via telephone conversations.

The following tips will help to insure effective conferences:

· Observation notes, which can be used to stimulate recall of the teacher candidate’s performance, are very beneficial.

· Each person approaches the conference open-mindedly, ready to share and listen to various viewpoints.

· Mutual trust and respect are maintained between those involved.

· Purposes for the conference are defined clearly.

· Progress from conference to conference is examined and discussed.

· Conferences are private and conducted out of the presence of pupils and/or other faculty.  Confidentiality is professional and necessary for establishing the mutual trust and respect mentioned above.

Feedback, then, is a way of giving help and is a primary tool in helping the teacher candidate grow.  Throughout the entire supervisory conference cycle, the teacher candidate should be apprised of his/her progress and performance both verbally and in writing.  These practices should facilitate the final evaluation process.  Cooperating teachers are encouraged to pay particular attention to the information on mid-term and final evaluations.  It is extremely helpful to the continuous evaluation process if the cooperating teacher is fully aware of and understands all the evaluation criteria.

Reference
Porter, L.  (1982).  Giving and receiving feedback:  It will never be easy, but it can be better.  In L. Porter and B. Mohr (eds.), NTL Reading Book for Human Relations Training, 7th ed.  Arlington, VA:  NTL Institute, pp. 42-45.

Grading Guidelines 
For University Supervisors of Teacher Candidates
RATIONALE:
The university supervisor is the one who issues the midterm and final grade.  The supervisor uses the measurements of his/her teacher candidate’s performance, planning skills, promptness, professional demeanor, acceptance of responsibilities, and overall concern for the profession in awarding the clinical practice grade for each student.

The midterm grade will be based on the teacher candidate’s performance during the first eight weeks.  The final grade will be based on overall clinical practice performance and the final evaluation process.  The Clinical Practice Evaluation and Overall Evaluation are to be completed by the teacher candidate, cooperating teacher and the university supervisor.  

The evaluation of a teacher candidate is a continuous process during the student’s experiences.  Conferences are held regularly with the university supervisor and with the cooperating on-site teacher.  Strengths, weaknesses, and changes are suggested and/or reinforced as a result of the observations.  Midterm and final formal evaluations are conducted and shared with teacher candidate.  The grade is determined by classroom performance judged by the cooperating on-site teacher and university supervisor.  

The grading scale is shown below:

A
Outstanding Achievement

B+
High Degree of Proficiency
B
Proficient
C+
Above Average

C
Average
D
Improvement Needed
F
Failing
Third Week Progress Report 
(TEACHER CANDIDATE)
Please complete this form and return it to the Director of Field Experiences at the end of the third week of the clinical practice experience.

The following experiences have occurred in the past three weeks (check all those that apply):


  1.
Observed supervising teacher and discussed those observations.



  2.
Learned the names of the students.



  3.
Read and discussed the school policy manual and/or room policies.

                   4.
Has begun planning for taking responsibility for some parts of the classroom routines.

                   5.
Aided students during supervised study time.

                   6.

Assumed minor responsibilities, such as distributing materials, opening exercises, 



teaching a short concept or skill drill, etc.

                   7.

Became acquainted with building staff, teachers, and administrators.

Please mark the appropriate level of proficiency for the first three weeks of the clinical practice experience.

	
	Advancing
	Developing
	Beginning

	Level of comfort and overall confidence in the classroom setting
	
	
	

	Attendance and punctuality
	
	
	

	Ability to build relationships with students
	
	
	

	Written and oral communication skills
	
	
	

	Cooperation and responsibility with any assigned tasks
	
	
	

	Level of enthusiasm
	
	
	

	Managing student behavior or classroom management
	
	
	

	Desire to develop lesson plans
	
	
	

	Showing interest or inquiring about instructional strategies
	
	
	

	Displaying professionalism
	
	
	

	Demonstrating knowledge of content, curriculum, assessment and pedagogy
	
	
	

	Ability to collaborate
	
	
	


Comments:

Signature of teacher candidate _____________________ Name of cooperating teacher ____________________

Third Week Progress Report 
(COOPERATING TEACHER)
Please complete this form and return it to the Director of Field Experiences at the end of the third week of the student teaching experience.

The following experiences have occurred in the past three weeks (check all those that apply):


  1.
Observed supervising teacher and discussed those observations.



  2.
Learned the names of the students.



  3.
Read and discussed the school policy manual and/or room policies.

                   4.
Has begun planning for taking responsibility for some parts of the classroom routines.

                   5.
Aided students during supervised study time.

                   6.

Assumed minor responsibilities, such as distributing materials, opening exercises, 



teaching a short concept or skill drill, etc.

                   7.

Became acquainted with building staff, teachers, and administrators.

Please mark the appropriate level of proficiency for the first three weeks of the clinical practice experience.

	
	Advancing
	Developing
	Beginning

	Level of comfort and overall confidence in the classroom setting
	
	
	

	Attendance and punctuality
	
	
	

	Ability to build relationships with students
	
	
	

	Written and oral communication skills
	
	
	

	Cooperation and responsibility with any assigned tasks
	
	
	

	Level of enthusiasm
	
	
	

	Managing student behavior or classroom management
	
	
	

	Desire to develop lesson plans
	
	
	

	Showing interest or inquiring about instructional strategies
	
	
	

	Displaying professionalism
	
	
	

	Demonstrating knowledge of content, curriculum, assessment and pedagogy
	
	
	

	Ability to collaborate
	
	
	


Comments:

Name of teacher candidate _____________________ Signature of cooperating teacher ____________________

Creighton          Clinical Practice Teacher Evaluation
 UNIVERSITY                              Midterm – Fall 2015

	Teacher Candidate:
	
	Semester:
	
	Endorsement Area:
	


	University Supervisor:
	
	            Cooperating Teacher:
	


	Person Completing the Evaluation:
	
	Title:
	


Directions: Please indicate your rating of the teacher candidate’s ability to effectively demonstrate each standard, with and “X,” including qualitative comments to support your ratings.  Use the following performance descriptors to complete the evaluation:

	InTASC Standards
	Consistently
	Frequently
	Occasionally
	Rarely

	Standard 1:  Student Development

	Standard 1.1:  The teacher candidate understands how students grow and develop.
	
	
	
	

	· The teacher candidate observes students, noting changes and patterns in students across areas of development. (1a; 7i; 9d)

· The teacher candidate seeks resources to adjust teaching and affect growth and development. (1a; 7i; 9d)

	Standard 1.2:  The teacher candidate recognizes that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas.    
	
	
	
	

	· The teacher candidate actively seeks out information about student interests to inform instruction. (1b)

· The teacher candidate engages students in developmentally appropriate learning experiences. (1b)

	Standard 1.3:  The teacher candidate implements developmentally appropriate and challenging learning experiences.    
	
	
	
	

	· The teacher candidate engages students in a variety of learning experiences.

· The teacher candidate identifies students’ strengths and areas of weakness to advance learning. (1i; 1j)

	Standard 2:  Learning Differences.  

	Standard 2.1:  The teacher candidate understands individual differences and diverse cultures and communities. 
	
	
	
	

	· The teacher candidate observes individual and groups of students to identify specific needs and responds with individualized support, flexible grouping, and varied learning experiences. (1g; 2b; 2c; 2d; 2e; 2f; 2g; 2h; 2i; 2j; 2l; 2m; 2o)

· The teacher candidate follows a process, designated by a school or district, for identifying and addressing student needs (e.g., Response to Intervention) and documents student progress. (2f; 2g)

· The teacher candidate includes multiple perspectives in the presentation and discussion of content that include each student’s personal, family, community, and cultural experiences and norms. (2c; 2d; 2j; 2k; 2m)

	Standard 2.2:  The teacher candidate ensures inclusive learning environments that enable each student to meet high standards.  
	
	
	
	

	· The teacher candidate incorporates multiple approaches to learning that engage a range of student preferences.  (2a; 2d; 2g; 2h; 2m; 8p)  

· The teacher candidate incorporates tools of language development into planning and instruction, including strategies for making content and academic language accessible to linguistically diverse students. (1g; 2b; 2e; 2g; 2i; 2j; 2l; 2m; 2o; 8p) 

· The teacher candidate applies interventions, modifications, and accommodations based on IEPs, IFSPs, 504s and other legal requirements, seeking advice and support from specialized support staff and families. (2f)

	Standard 3:  Learning Environments

	Standard 3.1:  The teacher candidate works with others to create environments that support individual and collaborative learning.
	
	
	
	

	· The teacher candidate sets expectations for the learning environment appropriate to school/district policies. (3n)

· The teacher candidate is a responsive and supportive listener, seeing the cultural backgrounds and differing perspectives students bring as assets and resources in the learning environment. (3f; 3r) 

· The teacher candidate varies learning activities to involve whole group, small group and individual work, to develop a range of student skills. (3p)  

	Standard 3.2:  The teacher candidate creates environments that encourage positive social interaction, active engagement in learning, and self-motivation.
	
	
	
	

	· The teacher candidate manages the learning environment, organizing, allocating and coordinating resources (e.g., time, space, materials) to promote student engagement and minimize loss of instructional time. (3d; 8n)

· The teacher candidate provides opportunities for students to use interactive technologies responsibly. (3g; 3m)

	Standard 3.3:  The teacher candidate manages student behavior to promote a positive learning environment.
	
	
	
	

	· The teacher candidate communicates verbally and nonverbally in ways that demonstrate respect for each student. (3f; 3r)  

· The teacher candidate articulates explicit expectations for a safe, positive learning environment, including norms for behavior that include respect for others, as well as responsibility for preparation and completion of work. (3e)

· The teacher candidate develops purposeful routines that support expectations for the learning environment. (3a)

	Standard 4:  Content Knowledge

	Standard 4.1:  The teacher candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches.
	
	
	
	

	· The teacher candidate accurately and effectively communicates concepts, processes and knowledge in the discipline, and uses vocabulary and academic language that is clear, correct and appropriate for students. (4h; 4j; 4l; 5i)

· The teacher candidate draws upon his/her initial knowledge of common misconceptions in the content area, uses available resources to address them, and consults with colleagues on how to anticipate student’s need for explanations and experiences that create accurate understanding in the content area. (4e; 4k; 4r; 9d)

	Standard 4.2:  The teacher candidate creates learning experiences that make these aspects of the discipline accessible and meaningful for students to assure mastery of the content.
	
	
	
	

	· The teacher candidate uses multiple representations and explanations that capture key ideas in the discipline, guide students through learning progressions, and promote each student’s achievement of content standards. (4a; 4j; 4n; 4r; 8e)

· The teacher candidate engages students in applying methods of inquiry used in the discipline. (4c)

· The teacher candidate links new concepts to familiar concepts and helps students see them in connection to their prior experiences. (4d; 4r)

· The teacher candidate models and provides opportunities for students to understand academic language and to use vocabulary to engage in and express content learning. (4c; 4h; 4o)

· The teacher candidate consults with other educators to make academic language accessible to students with different linguistic backgrounds. (4g)

	Standard 4.3:  The teacher candidate integrates Nebraska Content Standards and/or professional standards within instruction. 
	
	
	
	

	· The teacher candidate integrates development of language arts, mathematics, science, and social studies/history competencies, regardless of his/her content area(s).

· The teacher candidate uses the provided curriculum materials and content standards to identify measurable learning objectives based on target knowledge and skills. (7a; 7g)

· The teacher candidate directs students’ learning experiences through instructional strategies linked to learning objectives and content standards. (7k)

	Standard 5:  Application of Content 

	Standard 5.1:  The teacher candidate understands how to connect concepts across disciplines.
	
	
	
	

	· The teacher candidate helps students see relationships across disciplines by making connections between curriculum materials in a content area and related perspectives from another content area or areas. (5i; 5j)

· The teacher candidate engages students in applying content knowledge and skills in authentic contexts. (5b)

	Standard 5.2:  The teacher candidate uses differing perspectives to engage students in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.  
	
	
	
	

	· The teacher candidate engages students in learning and applying the critical thinking skills used in the content area(s). S/he introduces them to the kinds of problems or issues addressed by the content area(s) as well as the local/global contexts for those issues. (5d; 5k; 5m)

· The teacher candidate engages students in developing literacy and communication skills that support learning in the content area(s). S/he helps them recognize the disciplinary expectations for reading different types of text and for writing in specific contexts for targeted purposes and/or audiences and provides practice in both. (5e; 5h; 5n; 8h)

· The teacher candidate provides opportunities for students to demonstrate their understanding in unique ways, such as model making, visual illustration and metaphor. (5h)

· The teacher candidate guides students in gathering, organizing and evaluating information and ideas from digital and other resources and from different perspectives. (5c; 5g; 5k; 5l)

· The teacher candidate structures interactions among students to support and deepen learning. (5p)

	Standard 6:  Assessment
	Consistent
	Frequent
	Occasional
	Rare

	Standard 6.1:  The teacher candidate understands multiple methods of assessment.
	
	
	
	

	· The teacher candidate uses, designs or adapts a variety of classroom formative assessments, matching the method with the type of learning objective. (6a; 6b; 6j; 6k; 6r; 6t)

· The teacher candidate participates in collegial conversations to improve individual and collective instructional practice based on formative and summative assessment data. (6c)

· The teacher candidate engages in ethical practice of formal and informal assessment implementing various kinds of assessments in the ways they were intended to be used and accurately interpreting the results. (6j; 6k; 6v)  

· The teacher candidate implements required accommodations in assessments and testing conditions for students with disabilities and language learning needs. (6i; 6k; 6p; 6u)  

	Standard 6.2:  The teacher candidate uses multiple methods of assessment to engage students in their own growth, to monitor student progress, and to guide the teacher’s and student’s decision making.
	
	
	
	

	· The teacher candidate provides students with criteria for the assignment to guide performance, points outs strengths in performance and offers suggestions for improvement, and assists each student in examining his/her work and reflecting upon opportunities for his/her improvement. (6d; 6f; 6n; 6o; 6q; 6r; 6s)

· The teacher candidate makes digital and/or other records of student performance to monitor each student’s progress. (6i)

· The teacher candidate matches learning goals with classroom assessment methods and gives students multiple practice assessments to promote growth. (6b; 6j; 6k)

· The teacher candidate differentiates assessments, which may include providing more challenging learning goals for students who are advanced academically. (6k)

	Standard 7:  Planning for Instruction

	Standard 7.1:  The teacher candidate plans instruction that supports every student in meeting rigorous learning goals.    
	
	
	
	

	· The teacher candidate plans and sequences common learning experiences and performance tasks linked to the learning objectives, and makes content relevant to students. (7a; 7c; 7k)

· The teacher candidate uses data from formative assessments to identify adjustments in planning.  (7d; 7l; 7q)  

· The teacher candidate uses data on student performance over time to inform planning, making adjustments for recurring learning needs. (7f; 7p)

	Standard 7.2:  The teacher candidate draws upon knowledge of content areas, curriculum, cross-disciplinary skills, technology, and pedagogy.
	
	
	
	

	· The teacher candidate uses the provided curriculum materials and content standards to identify measurable learning objectives based on target knowledge and skills. (7a; 7g)

· The teacher candidate seeks assistance to identify resources and refine plans to meet student needs. (7d; 7e; 7n; 7p)

· The teacher candidate integrates technology resources into instruction. (7k; 7m; 8o; 8r)

	Standard 7.3:  The teacher candidate draws upon knowledge of students and the community context.    
	
	
	
	

	· The teacher candidate plans instruction using formative and summative data from digital and/or other records of prior performance together with what s/he knows about students, including developmental levels, prior learning, and interests. (7d; 7f; 7n) 

· The teacher candidate identifies students with similar strengths and/or needs and groups them for additional supports.  (7d; 7l; 7q) 

· The teacher candidate identifies students who need additional support and/or acceleration and designs learning experiences to support their progress. (7j; 7l; 7p) 

	Standard 8:  Instructional Strategies

	Standard 8.1:  The teacher candidate understands a variety of instructional strategies.
	
	
	
	

	· The teacher candidate directs students’ learning experiences through instructional strategies linked to learning objectives and content standards. (7k)

· The teacher candidate prepares students to use specific content-related processes and academic language as appropriate to the learning objective. (4j)

· The teacher candidate incorporates strategies to build group work skills. (4j)

· The teacher candidate analyzes individual student needs (e.g., language, thinking, processing) as well as patterns across groups of students and uses instructional strategies to respond to those needs. (7j; 8b; 8l; 8p)

	Standard 8.2:  The teacher candidate uses a variety of instructional strategies to encourage students to develop deep understanding of content areas and their connection and to build skills to apply knowledge in meaningful ways.
	
	
	
	

	· The teacher candidate makes the learning objective(s) explicit and understandable to students, providing a variety of graphic organizers, models, and representations for their learning.  (8a; 8e; 8m)  

· The teacher candidate uses a range of developmentally, culturally, and linguistically appropriate instructional strategies. (8k; 8m; 8p)  

· The teacher candidate poses questions that elicit student thinking about information and concepts in the content areas as well as student application of critical thinking skills such as inference making, comparing, and contrasting. (8f; 8g; 8q)

· The teacher candidate models the use of non-linguistic representations, concept mapping, and writing to show how students can express their understanding of content area concepts and assigns work that allows the students to practice doing so. (8e; 8m; 8q)  

· The teacher candidate develops students’ abilities to participate in respectful, constructive discussions of content in small and whole group settings. (8i; 8q)  

	Standard 8.3:  The teacher candidate utilizes available technology for instruction and assessment.
	
	
	
	

	· The teacher candidate helps students use a variety of sources and tools, including technology, to access information related to an instructional objective. (8g; 8j; 8n; 8o; 8r)

· The teacher candidate helps students evaluate the trustworthiness of sources and organize the information in a way that would be clear to an authentic audience.  (8g; 8j; 8n; 8o; 8r)

	Standard 9:  Professional Learning and Ethical Practice

	Standard 9.1: The teacher candidate engages in ongoing professional learning.
	
	
	
	

	· The teacher candidate engages in available individual and group professional learning opportunities to reflect on, identify, and address improvement needs and to enable him/her to provide all students with engaging curriculum and learning experiences. (5r; 9a; 9b; 9k; 9n; 10f; 10t)

· The teacher candidate actively seeks professional, community, and technological resources, within and outside the school, as supports for analysis, reflection, and problem-solving. (9d)

	Standard 9.2: The teacher candidate models ethical professional practice.
	
	
	
	

	· The teacher candidate models the ethical codes of conduct and standards of the profession in all circumstances.  (9o)

· The teacher candidate complies with laws and policies related to students’ rights and teachers’ responsibilities. (9j; 9o)

· The teacher candidate accesses information and uses technology in safe, legal and ethical ways. (9f; 9j; 9o)

· The teacher candidate follows established rules and policies to ensure students access information and technology in safe, legal and ethical ways. (9f)

	Standard 9.3:  The teacher candidate uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (students, families, other professionals, and the community), and adapts practice to meet the needs of each student.
	
	
	
	

	· The teacher candidate observes and reflects upon students’ responses to instruction to identify areas and set goals for improved practice. (7p; 9c; 9g; 9l)

· The teacher candidate seeks and reflects upon feedback to evaluate the effects of her/his actions on others.  (9a; 9g; 9m; 9n)

· The teacher candidate gathers, synthesizes and analyzes information to reflect upon and improve practice. (9a; 9c; 9g; 9h; 9k; 9l; 9n)

· The teacher candidate reflects on the needs of individual students and how well they are being addressed, seeking to build support for all students. (9l)  

	Standard 9.4:  The teacher candidate models professional dispositions for teaching.
	
	
	
	

	· The teacher candidate reflects on the fairness and equity of his/her decisions. (4q; 9e; 9m) 

· The teacher candidate seeks to deepen his/her understanding of the cultural, ethnic, gender and learning differences among students and their communities. (9e) 

· The teacher candidate demonstrates professional decorum (i.e. punctuality, confidentiality, responsibility, teacher presence, etc.) (9o)

· The teacher candidate accepts and acts upon constructive feedback. (10t)

	Standard 10: Leadership and Collaboration

	Standard 10.1: The teacher candidate seeks opportunities to take responsibility for student learning.
	
	
	
	

	· The teacher candidate assumes responsibility for and directs student learning toward high expectations. (9l)

· The teacher candidate shares plans and invites observation and feedback. (10r)

· The teacher candidate works to improve practice. (10h)

	Standard 10.2:  The teacher candidate seeks opportunities, including appropriate technology, to collaborate with students, families, colleagues, and other school professionals, and community members to ensure student growth.
	
	
	
	

	· The teacher candidate participates on the instructional team(s) and uses advice and support to meet the needs of all students. (10a; 10n; 10r)

· The teacher candidate contributes to a supportive school culture. (10a; 10c; 10n; 10o; 10p; 10r)

· The teacher candidate uses ongoing communication with families and community to support student development and growth. (10d; 10m; 10q)

· The teacher candidate develops collaborative relationships to facilitate student growth. (8h; 10d; 10g)

	Standard 11: Impact on Student Learning and Development

	Standard 11.1: The teacher candidate works to positively impact the learning and development for all students.
	
	
	
	

	· The teacher candidate instructs, assesses, and uses resulting data to demonstrate achievement for all students and draw conclusions about student progress.  (6c; 6o; 6s; 6t)

· The teacher candidate uses digital and/or other records to support his/her analysis and reporting of achievement and progress for all students. (6c; 6g; 6j; 6l; 6o; 6t) 

· The teacher candidate uses student performance data and knowledge of students to identify interventions that support or advance learning.  (6g; 6u; 6v)

	Standard 12: Ignatian/Jesuit Charisms
	
	
	
	

	Standard 12.1:  The teacher candidate is aware of individual differences and strategies to reduce inequity (men and women for/with others)
	
	
	
	

	Standard 12.2: The teacher candidate strives toward excellence, sets high expectations and standards for students (magis)
	
	
	
	

	Standard 12.3: The teacher candidate participates in professional development activities (magis)
	
	
	
	

	Standard 12.4: The teacher candidate makes effective decisions, considering moral and ethical issues (contemplative in action)
	
	
	
	

	Standard 12.5: The teacher candidate exemplifies reflective practices for constant improvement (contemplative in action)
	
	
	
	

	Standard 12.6: The teacher candidate emphasizes service, justice, respect, solidarity and collaboration (men and women for/with others)
	
	
	
	

	Standard 12.7  The teacher candidate models compassion for the physical, emotional, and social well-being of others.  (cura personalis)
	
	
	
	


Comments:  (continue on next page if necessary)

A REFLECTION ON THE CLINICAL PRACTICE EXPERIENCE
1.
I introduced the following new techniques in my teaching this semester:

2.
I tried to improve pupils’ reading skills in this manner:

3.
A.  I used these major visual aids during the school year (names of films, videos, recordings):


B.  I made use of these resources (people, places, things) from the neighborhood and community:

4.
A.  I asked for my cooperating teacher’s help in these areas:


B.  I asked for my university supervisor’s help in these areas:

5.
I tried to get to know each child better by:

6.
A.  I was able to identify these children with exceptional skills (first name and ability):


B.  I was able to identify these children with learning difficulties (first name of child and nature of the difficulty):

7.
I had disciplinary issues such as (first name of child and nature of problem):

8.
My disciplinary situations arose because:

9. 
As I look back, I am most pleased with those teaching activities that:

10. As I look back, I probably need to work to improve the following:

11. My greatest contribution to my class as a whole was:

Creighton          Clinical Practice Teacher Evaluation
 UNIVERSITY                                    Final – Fall 2015
	Teacher Candidate:
	
	Semester:
	
	Endorsement Area:
	


	University Supervisor:
	
	            Cooperating Teacher:
	


	Person Completing the Evaluation:
	
	Title:
	


Directions: Please indicate your rating of the teacher candidate’s ability to effectively demonstrate each standard, with and “X,” including qualitative comments to support your ratings.  Use the following performance descriptors to complete the evaluation:

Consistent           
The teacher consistently demonstrates the Standard.

Frequent              
The teacher frequently demonstrates the Standard.

Occasional           
The teacher occasionally demonstrates the Standard.

Rare                      
The teacher rarely demonstrates the Standard.

	InTASC Standards
	Consistently
	Frequently
	Occasionally
	Rarely

	Standard 1:  Student Development

	Standard 1.1:  The teacher candidate understands how students grow and develop.
	
	
	
	

	Standard 1.2:  The teacher candidate recognizes that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas.    
	
	
	
	

	Standard 1.3:  The teacher candidate implements developmentally appropriate and challenging learning experiences.    
	
	
	
	

	Standard 2:  Learning Differences.  

	Standard 2.1:  The teacher candidate understands individual differences and diverse cultures and communities. 
	
	
	
	

	Standard 2.2:  The teacher candidate ensures inclusive learning environments that enable each student to meet high standards.  
	
	
	
	

	Standard 3:  Learning Environments

	Standard 3.1:  The teacher candidate works with others to create environments that support individual and collaborative learning.
	
	
	
	

	Standard 3.2:  The teacher candidate creates environments that encourage positive social interaction, active engagement in learning, and self-motivation.
	
	
	
	

	Standard 3.3:  The teacher candidate manages student behavior to promote a positive learning environment.
	
	
	
	

	Standard 4:  Content Knowledge

	Standard 4.1:  The teacher candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches.
	
	
	
	

	Standard 4.2:  The teacher candidate creates learning experiences that make these aspects of the discipline accessible and meaningful for students to assure mastery of the content.
	
	
	
	

	Standard 4.3:  The teacher candidate integrates Nebraska Content Standards and/or professional standards within instruction. 
	
	
	
	

	Standard 5:  Application of Content 

	Standard 5.1:  The teacher candidate understands how to connect concepts across disciplines.
	
	
	
	

	Standard 5.2:  The teacher candidate uses differing perspectives to engage students in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.  
	
	
	
	

	Standard 6:  Assessment
	Consistently
	Frequently
	Occasionally
	Rarely

	Standard 6.1:  The teacher candidate understands multiple methods of assessment.
	
	
	
	

	Standard 6.2:  The teacher candidate uses multiple methods of assessment to engage students in their own growth, to monitor student progress, and to guide the teacher’s and student’s decision making.
	
	
	
	

	Standard 7:  Planning for Instruction

	Standard 7.1:  The teacher candidate plans instruction that supports every student in meeting rigorous learning goals.    
	
	
	
	

	Standard 7.2:  The teacher candidate draws upon knowledge of content areas, curriculum, cross-disciplinary skills, technology, and pedagogy.
	
	
	
	

	Standard 7.3:  The teacher candidate draws upon knowledge of students and the community context.    
	
	
	
	

	Standard 8:  Instructional Strategies

	Standard 8.1:  The teacher candidate understands a variety of instructional strategies.
	
	
	
	

	Standard 8.2:  The teacher candidate uses a variety of instructional strategies to encourage students to develop deep understanding of content areas and their connection and to build skills to apply knowledge in meaningful ways.
	
	
	
	

	Standard 8.3:  The teacher candidate utilizes available technology for instruction and assessment.
	
	
	
	

	Standard 9:  Professional Learning and Ethical Practice

	Standard 9.1: The teacher candidate engages in ongoing professional learning.
	
	
	
	

	Standard 9.2: The teacher candidate models ethical professional practice.
	
	
	
	

	Standard 9.3:  The teacher candidate uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (students, families, other professionals, and the community), and adapts practice to meet the needs of each student.
	
	
	
	

	Standard 9.4:  The teacher candidate models professional dispositions for teaching.
	
	
	
	

	Standard 10: Leadership and Collaboration

	Standard 10.1: The teacher candidate seeks opportunities to take responsibility for student learning.
	
	
	
	

	Standard 10.2:  The teacher candidate seeks opportunities, including appropriate technology, to collaborate with students, families, colleagues, and other school professionals, and community members to ensure student growth.
	
	
	
	

	Standard 11: Impact on Student Learning and Development

	Standard 11.1: The teacher candidate works to positively impact the learning and development for all students.
	
	
	
	

	Standard 12: Ignatian/Jesuit Charisms
	
	
	
	

	Standard 12.1:  The teacher candidate is aware of individual differences and strategies to reduce inequity (men and women for/with others)
	
	
	
	

	Standard 12.2: The teacher candidate strives toward excellence, sets high expectations and standards for students (magis)
	
	
	
	

	Standard 12.3: The teacher candidate participates in professional development activities (magis)
	
	
	
	

	Standard 12.4: The teacher candidate makes effective decisions, considering moral and ethical issues (contemplative in action)
	
	
	
	

	Standard 12.5: The teacher candidate exemplifies reflective practices for constant improvement (contemplative in action)
	
	
	
	

	Standard 12.6: The teacher candidate emphasizes service, justice, respect, solidarity and collaboration (men and women for/with others)
	
	
	
	

	Standard 12.7:  The teacher candidate models compassion for the physical, emotional, and social well-being of others.  (cura personalis)
	
	
	
	


Recommended Grade:  ______









Comments:












STUDENT EVALUATION OF

COOPERATING TEACHER 
To make the experience better for future teacher candidates, the following information is necessary for the Education Department to continue to improve supervision and placement of teacher candidates.

Please mark the appropriate level:

______ Elementary

______ Secondary

______ Special Education

Please complete the following items:

1.
My cooperating teacher’s name was _______________________________________.

2.
All things considered, I rate my cooperating teacher as:


excellent _____                    good _____                    poor _____

3.
Please provide the rationale for your rating:

Section II:

1.
What did you especially appreciate about this cooperating teacher?  What did the cooperating teacher do particularly well?

2. What did you not appreciate about this cooperating teacher?  In what ways could the cooperating teacher improve as an effective evaluator?

Please return this form to the Director of Field Experiences when completed.

___________________________________________

Teacher Candidate’s name

STUDENT EVALUATION OF 
UNIVERSITY SUPERVISOR

Education Department

University Supervisor: _______________________________  Semester:  Fall ___     Spring ___  Year _______

Instructions: For each of the following statements, please indicate the level of the university supervisor’s effectiveness by circling the most appropriate number in the box to the left of the statement

	
	
	
	
	
	Statements

	Very Effective    
	Effective
	Moderately Effective
	Somewhat Effective
	Ineffective
	

	5
	4
	3
	2
	1
	1.  The supervisor arrived to observe my teaching as scheduled.

	5
	4
	3
	2
	1
	2.  The supervisor was prepared for observations of my teaching.

	5
	4
	3
	2
	1
	3.  The supervisor provided clear and understandable post-observation critiques of my teaching.

	5
	4
	3
	2
	1
	4.  The supervisor used clear examples of my teaching behaviors during the post-observation critiques of my teaching.

	5
	4
	3
	2
	1
	5.  The supervisor observed my teaching at least five times during the semester.

	5
	4
	3
	2
	1
	6.  The supervisor was respectful, helpful and responsive to my questions and concerns.

	5
	4
	3
	2
	1
	7. The supervisor was available to help me via text, phone call, email, or in person during my student teaching experience.

	5
	4
	3
	2
	1
	8. The supervisor demonstrated each of the charism values to me during my student teaching experience.  i.e. “cura personalis, magis,  person for and with others, service of faith and promotion of justice, and contemplation in action.”

	5
	4
	3
	2
	1
	9. The supervisor demonstrated valuing of “leadership” by encouraging me to be the leader in my classroom.

	5
	4
	3
	2
	1
	10.  Overall evaluation of my supervisor. 


	Please add any written comments you would like to share about your supervisor:




SECTION V
Appendices
APPENDIX I
????? Frequently Asked Questions ?????
1. How quickly should the teacher candidate be “worked” into teaching?

The clinical practice experience is intended for teacher candidates to obtain actual teaching experience in the field.  The more opportunities that teacher candidates have to teach and work in their field placements, the more rewarding the experience.  Thus, teacher candidates should be assigned some responsibilities initially and then gradually work up to the point where they are assuming the responsibilities of the cooperating teacher.  Full responsibilities (solo teaching) normally occur somewhere between the tenth through fifteenth weeks of the student teaching experience depending on the readiness of the teacher candidate.

2. For what length of time should the teacher candidate assume all or most of the teaching responsibility?

It is suggested that teacher candidates assume full responsibility for the classroom for a minimum of four and a maximum of six weeks.  It is important that students do not feel overwhelmed initially by classroom duties.  As a result, it is suggested that the takeover of instructional responsibilities be a gradual process resulting in greater initiative on the teacher candidate’s part.

3. Is the teacher candidate required to turn in lesson plans?

All teaching should be based on some previously planned written objectives. Lesson plans are considered to be a “given.”  They need not be turned into the University supervisor, but at times, the university supervisor may ask to review them.  Teacher candidates should consult with both the university supervisor and the cooperating teacher as to the format to follow for lesson plans.  For each lesson taught, there should be some objective and some purpose to be achieved.

4. Should the teacher candidate be required to teach a unit?

The clinical practice experience is more satisfying when the teacher candidate can see the beginning and ending of a series or related lessons. Teaching a unit can meet this need.  Developing, planning, and teaching a unit are recommended if circumstances make this feasible.

5. Do teacher candidates receive a grade?

Teacher candidates receive a letter grade.   Clinical practice evaluations do not become part of the credential file.

6.
Must student teachers attend the seminars?

The seminars are considered to be an integral part of the student teaching experience.  They are devoted to such themes as physical and mental wellness, teaching techniques, lesson design, classroom management, the interview process, etc.  The seminars equate to a teachers’ inservice.  Therefore, teacher candidates are required to attend these professional growth experiences.

7.
Can the cooperating teacher require certain activities of the teacher candidate?

As a specialist, you may have some activities planned that would add greatly to the overall experience of the teacher candidate.  In the past, cooperating teachers have asked teacher candidates to organize field trips, create activity files, keep a journal of the clinical practice experience, interact with parents, assist with bus duties, supervise playground and lunchroom activities, etc.  These types of experiences are a part of education and/or the school day and are certainly in order for the teacher candidate.

8.
How important is the role of the cooperating teacher?

The cooperating teacher plays an important role in refining, reinforcing, and shaping the competencies necessary for the teacher candidate to achieve his/her highest level of achievement.  The role of the cooperating teacher cannot be overstated.

9.
How can the cooperating teacher help the teacher candidate improve?

Providing the teacher candidate with frequent feedback on what and how s/he is doing is extremely important.  Formally meeting with the teacher candidate and/or providing him/her with written critiques also are very beneficial.

10.
If the teacher candidate has some shortcomings and/or difficulties in the classroom setting, what should the cooperating teacher do?

The cooperating teacher should contact the university supervisor.  Specific remedial actions can then be determined through consultation between the University supervisor, the cooperating teacher, and if deemed necessary, the teacher candidate.  Specific guidelines for implementation of such remediation can be identified and put into place.  Follow-up by the university supervisor will occur with midterm and final evaluations indicating the progress of the teacher candidate.

11.
Will supervising a teacher candidate allow the cooperating teacher extra time to devote to other endeavors?

Supervising a teacher candidate is not easy and it does increase a cooperating teacher’s overall responsibilities.  Because you are helping to train the teacher candidate to assume many of your responsibilities, your time will be used differently.  Whereas your teaching duties may be lessened, time spent in supervising will be increased.

12.
Can a teacher candidate be used as a substitute teacher if the cooperating teacher is absent from the classroom?

No.  Teacher candidates are not certified teachers and should not be given this responsibility.  If the cooperating teacher is absent from the classroom, the teacher candidate can do most or all of the teaching for the day.  However, there needs to be a certified substitute teacher in the room to maintain a sense of liability for the school system.

13.      What is the responsibility of the teacher candidate if s/he must be absent from the classroom?  How    

           many absences are acceptable?

Teacher candidates may miss school days due to the same reasons identified for absences by regular classroom teachers.  However, if a teacher candidate misses more than a total of three days due to illness, personal injury, or bereavement, then s/he may have to make up these days depending on the circumstances.
Unplanned absences, however, do happen.  In such cases, the teacher candidate notifies his/her cooperating teacher and university supervisor no later than 7:00 a.m.  If the absence occurs during a time when the teacher candidate is responsible for teaching, lesson plans for all presentations must be available and sufficiently detailed so that the cooperating teacher and/or a substitute teacher can take over the teaching.

14. 
What are the advantages of working with teacher candidates?


*  
Supervising a teacher candidate enables one to refine, reinforce, or reshape his/her own teaching skills due to the fact that s/he is serving as a model.


*
Working with a teacher candidate can act as a self-serving experience for personal growth and a self-renewal experience.

*
Many cooperating teachers identify a sense of achievement in realizing that they have played a significant role in shaping the potential of a prospective teacher.  There is a feeling of promoting exemplary education through this experience.

15. How will the teacher candidate be evaluated?

Evaluation is a continuous process.  As the teacher candidate progresses, s/he will develop skills of self-evaluation.  In the meantime, ongoing supervision is achieved through daily and weekly conferences with the cooperating teacher, through on-site visits by the university supervisor, and through written evaluation.

APPENDIX II

Working With a Teacher Candidate
The clinical practice experience can be broken down into three vital areas.  They are:  observation, participation, and teaching.  The rate at which a teacher candidate progresses through each stage is an individual matter based totally on the student.  Some candidates, out of necessity, need to work longer in observation and participation than do others.  There is no set length of time before a teacher candidate is “ready” to start actual teaching.  It is recommended that a minimum of four and a maximum of six weeks be spent in the full teaching phase. However, the cooperating teacher should use his/her professional judgment as to the length of time spent in the full teaching phase.

A closer look at what each of the three areas involves may help in aiding the teacher candidate’s progress.  These areas are being applied to a prescribed sixteen-week student teaching plan.

Week One – Observation
I. Purpose
a. To understand the particular classroom situation.
b. To understand the role of the teacher in specific classroom situations.
c. To develop an awareness of individual qualities of pupils in order to clearly understand the classroom atmosphere.
d. To have time to learn the students’ names and begin to sense their personal learning styles as well as to analyze individual differences.
e. To identify available materials/resources in the classroom and how they may be used.
f. To enable the student teacher the time to adjust to the classroom so that as s/he moves into the teaching phase, s/he will not upset the learning process.

II. Observing the teaching process
a. To determine the teacher’s purpose for the particular lesson.
b. To observe the motivation process.
c. To note pupil response and interest in the materials used.
d. To visualize the lesson as a part of the overall unit and to observe the evidence of planning for this lesson.
e. To observe the cooperating teacher for relevant modeling.

III.
Observation of all elements that affect the class disposition

a. To develop a sensitivity to particular situations which may arise in the daily routine and which have a direct effect on individuals within the class.
b. To observe how the transition is made from one subject area to another.
c. To attempt to analyze techniques and principles which lead to effective classroom management.

Week Two – Participation
I.
Purpose


a.
To have a transitional period between observation and actual teaching.

b.
To provide activities that enhance the observation process, provide a greater understanding of teaching, and allow the student teacher to become more familiar with the clinical practice experience.

II.
Opportunities for sharing non-teaching materials

a. To assist with the assembling and preparing of materials for a particular lesson.
b. To assist with non-teaching routines of the school.
c. To assist the cooperating teacher in preparing a specific lesson plan.  This might include a daily plan as well as a unit plan.

Week Three, Four, and Five – Participation/Teaching

I.
Purpose


a.
To provide a period of cooperative teaching with the cooperating teacher.

b.
To continue to develop lesson plans with the cooperating teacher.

c.
To collect and/or prepare materials to be used in the teaching of a lesson or unit.

Week Six through Fifteen – Teaching (Partial, Full and back to partial)
I.
Purpose


a.
To provide a period where additional cooperative teaching can be achieved.

b.
To provide a time period where the student teacher will teach the class(es).

c.
To provide a time period where the lesson plans are the personal development of the student teacher.

d.
To provide for individual differences through careful selection of materials and procedures to meet varying learning capabilities.

e.
To make the plan work by:


1.
stimulating interest through questions that require in-depth attention.


2.
utilizing all opportunities for effective use of visual aids.


3.
recognizing that teaching must fit within the framework of the prescribed course of study.


4.
providing for a smooth transition from one activity to another.


5.
developing flexibility in carrying out plans.


6.
summarizing the lesson to assure understanding.


7.
to produce an evaluation instrument to measure learning.

Week Sixteen– Participation/Observation

I.
Purpose
a. To bring closure to the student teaching experience.
b. To enable the cooperating teacher to reclaim the classroom and further demonstrate models of teaching.
c. To observe other notable teachers and/or programs.

APPENDIX III

Lesson Planning
Lesson planning is essential to effective teaching and should be viewed as evidence of accountability in the teacher candidate’s effort to gain maximum benefit from the experience.  Lesson plans are evidence of advance preparation and provide an outline of objectives and activities to guide learning experiences.  The teacher candidate needs to plan in greater detail than does an experienced teacher.   The cooperating teacher must have an opportunity to read and react to the teacher candidate’s lesson plans to be assured that the teacher candidate demonstrates the essentials of effective planning, and the progress of pupils is not jeopardized.

Lesson plans vary according to school, cooperating teacher and content area.  It is common for teacher candidates to experiment with several lesson plan forms.  By the second week, the teacher candidate should have begun using the appropriate lesson plan format of the cooperating school.  The following are some guidelines for working with your teacher candidate on planning. It is important to remember that there will be much variation within these guidelines.

First weeks of the clinical practice experience
Frequently the teacher candidate begins teaching from the cooperating teacher’s plans.  In this case, the cooperating teacher should have a detailed lesson plan prepared so that the teacher candidate can see the connection between careful planning and effective lessons.

Following a conference with the cooperating teacher in which the proposed content, activities, and strategies are discussed, the teacher candidate independently prepares the lesson plan.  The plan is then made available to the cooperating teacher for further suggestions and approval. The cooperating teacher should see lesson plans well in advance so that ample time for improvement is available and a successful learning experience can be anticipated.  It is important for the cooperating teacher and the teacher candidate to thoroughly analyze initial lessons so that optimal learning can be ensured.

Middle weeks of the clinical practice experience
As the teacher candidate assumes more teaching responsibility, the cooperating teacher should continue to 

1. discuss proposed content, activities, and strategies,

2. review and respond to lesson plans well in advance of instruction, and

3. conference with the teacher candidate regarding the connection between quality of the lesson plans and success of lessons.

Full-time teaching weeks
The detail of lesson plans may decrease slightly as you become convinced of your teacher candidate’s ability to organize and implement effective plans.  As you are apt to be absent (yet available) from the classroom during portions of this time period, it is essential that you know exactly what is happening in your classroom.

APPENDIX IV
Suggested Questions To Ask When 
Reviewing Lesson Plans
I.
Objectives

a. Are the objectives specific?

b. Have they been identified as concepts, skills, symbols, habits and feelings?

c. Will their attainment help pupils to help themselves? Help others?

d. Are the objectives realistic in terms of the needs and abilities of pupils?

e. Is thinking encouraged at appropriate cognitive levels?

II.
Materials
a. Are the materials clearly identified and are they available?

b. Has it been indicated when and how the materials will be used?

c. What can be done if the materials needed are not present or do not work?

III.
Motivation
a. Is the plan designed to appeal to the students’ interests and developmental tasks?

b. Does the plan show how the work is related to their lives or to the lives of others?

c. Does the plan help answer the questions, “Why?”, “So what?”, “What’s the point?”, etc.

d. How might this lesson be related to previous class work, future class work or to areas of importance in the pupils’ personal lives?

IV.
Methods
a. Has the probable time been estimated?

b. Are the methods appropriate to carrying out the stated objectives?

c. Do they provide, at least in part, for the range of interest and ability in this particular class?

d. Have sufficient examples been included to demonstrate the idea or procedure?

e. Do the methods lead to some conclusion?

f. Have opportunities been provided for pupils to make suggestions?

g. If questions are to be used in the lesson, have leading questions been formulated?

h. Is enough work planned to keep pupils engaged in productive tasks suited to their capacities?

i. What problems in discipline might occur?  How can these problems be prevented?

j. Where in the lesson should the homework be assigned?

V. 
Assignments
a. Is the assignment clear and concise?

b. Do the pupils know what they are to do?  Why it is being assigned?  How it is to be done?

c. Has time been allowed to discuss the assignment with the pupils?

d. Have provisions been made for individual differences?

APPENDIX V
Hunter’s Lesson Plan Design
(Elements to be considered while designing a lesson.  This is to be used only where appropriate and when agreed upon by the cooperating teacher, university supervisor, and the teacher candidate)  It is offered here only as a possible guide.

Readiness:
Anticipatory Set

Focus

Review previous learning

Create a mental set

Objective or Purpose

Tell/show students what they will learn

Explain the “why” for students

Instruction:

Input

Various techniques based on learner style and content

Simplest, clearest, most understandable form

Use a model to show process or product, if appropriate

Modeling

Accurate, clear, concise

Model the process as well as the expected outcomes

Model can be concrete, symbolic, or written/verbal

Assessment:

Checking for Understanding

Signaled answers

Choral responses

Sample individual response

Guided Practice

Practice under teacher supervision

All students have access to direct, immediate feedback

Independent Practice
Practice alone or with group on similar assignment

(NOTE:  Not all steps will be used in every lesson plan.)

APPENDIX VI
Lesson Plan Design
	Lesson Content :

	Materials Needed :



	Estimated Time for Lesson:


Readiness:

Anticipatory Set


Objectives or Purpose

Instruction:

Input


Modeling

Assessment:

Checking for understanding


Guided practice


Independent practice

APPENDIX VII
Clinical Practice  Schedule For Long Range Plans
Directions:  Use the space below to indicate your long-range plans for taking on responsibilities during your clinical practice experience.  Indicate when you will take over classes, when you will teach your unit, and when your cooperating teacher(s) will take back the teaching responsibilities.  This planning should be completed with your cooperating teacher.  It should be somewhat reflective of the sixteen-week prescription identified in this handbook.

Share this outline with your university supervisor once the schedule is completed.

	WEEK
	MONDAY
	TUESDAY
	WEDNESDAY
	THURSDAY
	FRIDAY

	1
	
	
	
	
	

	2
	
	
	
	
	

	3
	
	
	
	
	

	4
	
	
	
	
	

	5
	
	
	
	
	

	6
	
	
	
	
	

	7
	
	
	
	
	

	8
	
	
	
	
	


APPENDIX VII
Clinical Practice Schedule For Long Range Plans
Directions:  Use the space below to indicate your long-range plans for taking on responsibilities during your clinical practice experience.  Indicate when you will take over classes, when you will teach your unit, and when your cooperating teacher(s) will take back the teaching responsibilities.  This planning should be completed with your cooperating teacher.  It should be somewhat reflective of the sixteen-week prescription identified in this handbook.

Share this outline with your University supervisor once the schedule is completed.

	WEEK
	MONDAY
	TUESDAY
	WEDNESDAY
	THURSDAY
	FRIDAY

	9
	
	
	
	
	

	10
	
	
	
	
	

	11
	
	
	
	
	

	12
	
	
	
	
	

	13
	
	
	
	
	

	14
	
	
	
	
	

	15
	
	
	
	
	

	16
	
	
	
	
	


APPENDIX VIII
Sample of long-range plan for Elementary Education setting

	Week
	          Monday                 Tuesday                  Wednesday                  Thursday                  Friday    

	1
	Observe

	2
	Observe plus small tasks

	3
	English         (CT plans English)

	4
	English + Writing  (CT plans Writing , TC plans English)

	5
	English + Writing + Spelling  (CT plans Spelling, TC plans English and Writing)

	6
	English + Writing + Spelling + Reading  (TC plans Reading, ST plans Eng., Writing, and Spelling

	7
	English + Writing + Spelling + Reading + Math  (CT plans Math, St plans Eng, Writing, Sp. and Rdg.)

	8
	English + Writing + Spelling + Reading + Math + Science  (CT plans Science,  TC plans other

	9
	All Subjects  (CT plans Social Studies, ST plans all other)

	10
	All Subjects   (CT and TC plan together)

	11
	All Subjects   (TC does all planning)

	12
	All Subjects   (TC does all planning)

	13
	Give back Science and SS  (Shared planning)

	14
	Give back Math and Reading  (Shared planning)

	15
	Give back Lang. Arts   (Shared planning)

	16
	Observe other classes


**  It works nicely if the Cooperating teacher does the lesson planning for the first week of the subject and then the teacher candidate assumes planning the 2nd week.

Sample of long-range plan for Secondary Education setting

	Week
	          Monday                 Tuesday                  Wednesday                  Thursday                  Friday    

	1
	Observe

	2
	Observe and assist with planning for 1st period

	3
	Teach 1st period  (CT plans first week)

	4
	Teach 1st period  (TCplans and teaches)

	5
	Teach 1st and 2nd period  (CT plans 2nd period)

	6
	Teach 1st and 2nd period (TC plans and teaches)

	7
	Teach 1st, 2nd, 3rd periods (CT plans 3rd period)

	8
	Teach 1st, 2nd, 3rd periods  (TC plans and teaches)

	9
	Teach 1st, 2nd, 3rd, and 4th period  (CT plans 4th period)

	10
	Teach 1st, 2nd, 3rd, and 4th periods  (TC plans and teaches)

	11
	Teach 1st, 2nd, 3rd, 4th and 5th periods  (TC plans 5th period)

	12
	Plan and teach all sections

	13
	Plan and teach all sections

	14
	Plan and teach all sections

	15
	Give back 1st and 2nd periods

	16
	All sections handed back and observe other classrooms


APPENDIX IX
Syllabus
Clinical Practice
Education 591

Fall 2015
	Instructor:  Chrys Townsend-Frey
	Office Hours: M-F, 8:30 to 5:00

	Office Location:  Eppley 449
	Office Phone:  402.280.3583

	Office Fax:  402.280.1117
	Email:  Chrys@creighton.edu

	Class Location:  TBD
	Class Meets:  M-F

	Class Dates:  August 26 – December 4, 2015
	


Course technology support :  This course is supported by the BlueLine course                        management tool, that is accessible via http://blueline.creighton.edu.   Pertinent course information and material will be on BlueLine.  All  official course and university communication will be through the student’s Creighton email.  It is the student’s responsibility to check both the BlueLine site and his/her Creighton email on a regular basis.  

EDUCATION DEPARTMENT MISSION
The mission of Creighton University's Education Department is to empower undergraduate and graduate students to become effective, caring teachers, school administrators, and counselors who desire to work with students and families in schools and agencies.

True to the Jesuit tradition of preparing teachers in education, the department focuses on developing critical thinking, reflective decision-making, and service orientation to promote the general welfare of individuals in the local and global communities.  Through collaborative planning and research, the department pursues a future in which educational institutions become communities of inspired leaders. 

Creighton's pre-service education students participate in a liberal arts and a professional studies program.  The liberal arts provide a broad knowledge base, establish values, and instill an appreciation of cultures.  The professional studies programs develop competence, wisdom, and compassion.

CATALOG DESCRIPTION 

Practical experience in the observation and conduct of classroom teaching and related activities.  This experience is obtained under the immediate supervision of a fully-experienced cooperating teacher and a University supervisor.   Application to the Director of Field Experiences for all student teaching must be made before February 1 for the Fall Semester and October 1 for the Spring Semester.   (University Undergraduate Bulletin, 2010-2011, p. 373). 

TECHNOLOGY NECESSARY TO PARTICIPATE IN THIS COURSE

This course uses BlueLine as its course construction and management software, and all course resources are housed on its BlueLine site.  In order to participate in this course, the student will need access to the following minimum requirements (this may be your own, in your K-12 schools, or in Creighton’s computer labs):

· Operating System –Windows XP Professional SP2

· RAM Memory – 256 MB

· Audio card and speakers

· Broadband ISP – high speed DSL or cable modem service (for streaming clarity)

· CD Drive

· Microsoft Office 2003 (with ability to view powerpoints) – you can take your computer to Creighton’s HelpDesk to add this for a small charge

· Microsoft Internet Explorer 6.0

· Adobe Acrobat Reader 7.x (download free http://www.download.com/3000-2378-10000062.html)

· Symantex 10.0 antivirus or similar software

· Windows Media Player 10 for viewing streamed materials

Student Technology Skills

Many basic technology skills are necessary.  A few of the most relevant skills are listed below:

1. ability to use Creighton email account, including sending and opening attachments

2. ability to navigate through the component parts of the BlueLine course delivery site

3. ability to use latest editions of Microsoft Word and Powerpoint software for completing assignments

4. ability to access audio/video items from the internet and Creighton’s streaming site

5. ability to use Windows Media Player to view/hear mp3, wma, and digital movies needed for the course

GOALS FOR THE COURSE

Student teaching is the culminating experience of the Elementary and Secondary Education Program.  It is the opportunity for the pre-service teacher to practice skills and demonstrate mastery of the following program outcomes:

GOALS FOR THE COURSE

	
	GOAL
	NATIONAL

OR

DEPARTMENT STANDARD
	INSTRUCTIONAL STRATEGY
	ASSESSMENT 

PROCEDURE

	
	
	
	
	

	A.
	Student teaching is the culminating experience of the Elementary and Secondary Program.  It is the opportunity for the pre-service teacher to practice skills and demonstrate mastery of the following program outcomes:
	
	
	

	
	KNOWLEDGE:
	
	
	

	K.00
	Creighton University Education Department’s  conceptual framework & charisms
	CU 11
	Discussion, Observations
	Teaching 

observation

feedback

Reflection Responses

	K.01


	The theories of adolescent development and learning, the cognitive domains, multiple intelligences, and higher-order thinking skills
	INTASC 2
	Discussion, Readings, Observations
	Teaching observation feedback

	K.02
	The instruction of diverse and exceptional students.
	INTASC 3
	Discussion, Readings, Observations
	Teaching observation feedback

	K.03
	The moral, social, and political dimensions of classrooms, teaching, and schools
	
	Discussion, Readings, Observations
	Teaching observation feedback 

	K.04
	The models of pedagogical strategies currently used to teach reading, language arts, mathematics, social sciences, fine arts, and healthy lifestyles. 
	INTASC 4
	Discussion, Readings, Observations
	Teaching observation feedback,  Lesson Plans

	K.05
	The central concepts, content, tools of inquiry, and structures of the discipline(s) that he or she teaches. 
	INTASC 1
	Discussion, Readings, Observations
	Teaching observation feedback

	K.06
	Organizational and management systems that facilitate instruction.
	INTASC 5
	Discussion, Readings, Observations
	Teaching observation feedback

	K.07
	The role of formal and informal assessment strategies, including portfolios. 
	INTASC 8
	Discussion, Readings, Observations
	Teaching observation feedback

	K.08
	The value and use of technology.
	CU Outcome 12
	Discussion, Observations
	Observations of teaching

	K.09
	School law and policy.
	
	Speakers, Discussion
	Observations of teaching

	K.10
	Organization and administrative function.
	
	Speakers, Discussion
	Observations of teaching, administration

	
	SKILLS:
	
	
	

	S.01
	Identify, interpret, and diagnose the needs of students.
	INTASC 4
	Discussion, Readings, Observations
	Reflection responses

	S.02
	Accommodate and integrate the physical, social, emotional, cognitive, and linguistic developmental characteristics of elementary students
	INTASC 2
	Discussion, Readings, Observations
	Teaching observation feedback, Lesson Plans, Portfolio

	S.03
	Plan instruction based on knowledge of subject matter, students, the community, curriculum standards and goals.
	INTASC 7
	Discussion, Readings, Observations
	Lesson Plans, Curriculum Units, Portfolio

	S.04
	Infuse multiculturalism.
	INTASC 1
	Discussion, Readings, Observations
	Lesson Plans, Portfolio

	S.05
	Create learning experiences that make subject matter meaningful.
	INTASC 1
	Discussion, Readings, Observations
	Lesson Plans, Curriculum Units, Portfolio

	S.06
	Use a variety of instructional strategies, including whole-class, cooperative groups, peer and individualized instruction to developing critical thinking, problem solving, and performance skills.
	INTASC 4
	Discussion, Readings, Observations
	Teaching observation feedback,

Lesson Plans, Curriculum Units, Portfolio

	S.07
	Communicate, present, and pace the learning material.
	INTASC 6
	Discussion, Readings, Observations
	Teaching observation feedback

	S.08
	Organize and manage the classroom learning environment that encourages positive social interaction, active engagement in learning and self-motivation. 
	INTASC 5
	Discussion, Readings, Observations
	Teaching observation feedback

	S.09
	Develop thematic units integrating several subjects. 
	
	Discussion, Readings, Observations
	Curriculum Units, Portfolio

	S.10
	Effectively integrate technology in instruction to support student learning.
	CU Outcome 12
	Discussion, Readings, Observations
	Teacher observation feedback

	S.11
	Use appropriate questioning techniques, including higher-order questions and wait time. 
	INTASC 4
	Discussion, Readings, Observations
	Teacher observation feedback

	S.12
	Develop, interpret, apply, and report results of appropriate assessment strategies, including student portfolios.
	INTASC 8
	Discussion, Readings, Observations
	Teacher observation feedback

	S.13
	Have a positive effect on student learning.
	CU Outcome 11
	Speakers, Discussion, Readings, Observations
	Progress reports, Evaluations

	S.14
	Evaluate his/her own teaching.
	INTASC 9
	Discussion
	Progress reports, Evaluations

	S.15
	Communicate effectively with parents and other members of the education family.
	INTASC 6
	Speakers, Discussion, Readings, Observations
	Evaluations

	S.16
	Work well as part of a team.
	INTASC 10
	Speakers, Discussion, Observations
	Progress reports, Evaluations

	
	DISPOSITIONS:
	
	
	

	D.01
	Development of rapport with adolescents.
	
	Discussion, Readings, Observations
	Teacher observation feedback, Progress reports, Evaluations

	D.02
	Accommodation of the social, physical, and psychological needs of the adolescent.
	INTASC 2
	Discussion, Readings, Observations
	Teacher observation feedback, Progress reports, Evaluations

	D.03
	A recognition of individual differences.
	INTASC 2
	Discussion, Readings, Observations
	Teacher observation feedback, Progress reports, Evaluations

	D.04
	Awareness of cultural and ethnic diversity, dispositions and knowledge of diversity as they work with student populations and communities.
	INTASC 2
	Discussion, Readings, Observations
	Teacher observation feedback, Progress reports, Evaluations

	D.05
	Self-esteem and confidence.
	
	Discussion
	Teacher observation feedback, Progress reports, Evaluations

	D.06
	Enthusiastic acceptance of the varied roles of the secondary teacher.
	INTASC 9
	Discussion, Observations
	Teacher observation feedback, Progress reports, Evaluations

	D.07
	The priority of their profession as an educator.
	
	Speakers, Discussion, Observations
	Teacher observation feedback, Progress reports, Evaluations

	D.08
	Effective communication.
	INTASC 6
	Discussion, Readings, Observations
	Teacher observation feedback, Progress reports, Evaluations

	D.09
	The ability to follow legal, ethical, and professional guidelines. 
	
	Speakers, Discussion, Readings, Observations
	Teacher observation feedback, Progress reports, Evaluations

	D.10
	Responsibility and punctuality.
	
	Discussion
	Teacher observation feedback, Progress reports, Evaluations

	D.11
	The ability to take professional advice from others and act accordingly.
	
	Discussion, Readings, Observations
	Teacher observation feedback, Progress reports, Evaluations

	D.12
	Willingness to seek out opportunities to grow professionally.
	INTASC 9
	Speakers, Discussion
	Teacher observation feedback, Progress reports, Evaluations

	D.13
	Working collegial relationships in the larger community to support students’ learning and well being.
	INTASC 10
	Speakers, Discussion,  Readings, Observations
	Teacher observation feedback, Progress reports, Evaluations,

	D.14
	Flexible and open to change.
	
	Speakers, Discussion, Observations
	Teacher observation feedback, Progress reports, Evaluations


COURSE REQUIREMENTS AND GRADING PROCEDURES
The Clinical Practice Experience will officially begin  on WEDNESDAY, August 26th, 2015 and end on FRIDAY, December 4th,  2015.   Be advised, however, that students who choose to begin the clinical practice experience prior to August 26th, are still required to observe the official ending date.

Teacher candidates share with cooperating teachers the instructional responsibilities of a classroom.  They work with colleagues, parents, and administrators in becoming teachers.   

University supervisors work collaboratively with school personnel in designing and implementing the most appropriate and effective experiences for each student teacher.  University supervisors visit the student teachers’ classrooms a minimum of seven times during the semester for observation and conversation with the student teachers and their cooperating teachers.  Five of these visits must be documented observations with reflection by the student teacher and the university supervisor.  The other three visits consist of introductory visits within the first week of the placement, midterm evaluation visits, and closing visits during the last week of the placement.  

Cooperating teachers are responsible for the direct supervision of teacher education students assigned to them.  They provide appropriate professional experience for their student teachers and help gather objective data on their teaching effectiveness.  The cooperating teachers share their expertise in teaching as they guide the student teaching experience.  The cooperating teachers and university supervisors are members of a team that facilitates professional laboratory experiences for the teacher candidate.  

Specific detailed information and formal evaluation forms are included in the Handbook for Teacher Candidates and Their Cooperating Teachers. 

Journaling

Maintain a journal during your clinical practice experience.  This should include at least two entries per week.  Include the week and dates, and set several goals for yourself for each week.  The primary focus of the journal is reflection on your experience.  It should also be professional record of your experience, including all in-services, staff meetings, parent conferences, extra-curricular activities, etc.  Reflect on your goals at the end of the week, things you have learned and want to remember, what worked, what didn’t in your lessons and management, solutions, successes, ideas, questions, occurrences, problems, etc.  
Your university supervisor may ask to see these at any time.  
FAILURE TO COMPLETE EDU 591 AND EDU 593 SUCCESSFULLY MAY RESULT IN THE STUDENT RECEIVING A FINAL GRADE OF AN“F”.

The grading scale is shown below:

A    Outstanding achievement

B+  High degree of proficiency
B    Proficient
C+ Above average
C   Average
D   Needs Improvement

F   Failure

Attendance

The calendar of the cooperating school will be followed.  Illness is the only excused absence.  In case of such absence, students are to notify their cooperating teacher/school and their university supervisor.  If students miss more than a total of three days during the semester, such time may have to be made up.  Teacher candidates are expected to be of service for the full teaching day.  If poor attendance should become a concern, the result could be removal from the school site and a failing grade for EDU 591.

Academic Integrity Pledge

In keeping with Creighton University’s ideals and with the Academic Integrity Code adopted by the College of Arts and Sciences, I pledge that this work is my own and that I have neither given nor received inappropriate assistance in preparing it.

Signature: ____________________________________________

CLASS CANCELLATION PROCEDURE

Teacher candidates are responsible for following inclement weather closures for their assigned school.

AMERICANS WITH DISABILITIES – STATEMENT

If you have a disability that will require academic accommodations, you need to do both of the following as soon as possible:  

1.   contact the Office of Disability Accommodations located in Harper Center, Suite 4008 (280-2749)

http://www.creighton.edu/eop/disabilitysupportservices/ 

2.   make an appointment with your instructor to go over [this] letter and discuss what reasonable accommodations can be made

FELONY CONVICTIONS/MENTAL CAPACITY STATEMENTS

***Please remember that it is EACH STUDENT’S RESPONSIBILITY TO NOTIFY the Director of Field Experiences/Certification Officer to report any changes regarding orders or determinations pertaining to mental or emotional capability OR any felony or misdemeanor convictions to remain in the Education Department.

PROFESSIONAL DEMEANOR

The charisms of the Education Department can guide our professional and personal interactions.  The magis calls us to excellence, not perfection, in our work.  Cura personalis demands respect and empathy in all interactions.  “Women and men, for and with others” reminds us that our efforts are collective; that we are a team.  “Contemplatives in action” calls us to spend time reflecting on our behavior and to be intentional in our choices.  The following criteria are to assist you in successfully observing the charisms in your classes and placements.

Respect—an act of giving particular attention

Give your full attention to whomever is speaking—professor, colleague, guest speaker.  This includes facing the speaker and not distracting oneself with other work or communication.

· Be prompt and prepared in attending class and practicum, and in the submission of work.  This is expected of any professional.

· Be generous in interpreting the words and actions of others.  Display positivity in your words and actions.

Communication—a process by which information is exchanged between individuals through a common system of symbols, signs or behavior

· Cell phone use, for calls or text messages, is forbidden in the classroom unless an emergency situation merits an excuse.  The professor and one other designated student will be responsible for CU Alert messages.  Turn off or silence your phone, and any other electronic device, in school and classroom settings.

· E-mail with education professionals should be done according to formal, letter-writing conventions (including well-chosen salutations and tone, and careful proofreading).  

· Professional e-mail addresses and voicemail messages (outgoing and your personal greeting) should express your professional attitude and image.

· Address education professionals (speakers and professors) in a formal manner unless you have been instructed otherwise.

· Make sure your physical appearance and body language communicates your professional attitude and image.

Computers—a programmable, usually electronic, device that can store, retrieve, and process data (includes all PDA devices)

· Laptop computers and PDA devices are only to be used for taking notes and accomplishing tasks related to class that day.  

· Professors reserve the right to restrict laptop and PDA use.  

FELONY CONVICTIONS/MENTAL CAPACITY STATEMENTS

***Please remember that it is EACH STUDENT’S RESPONSIBILITY TO NOTIFY the Director of Field Experiences and Certification to report any order(s) or determination(s) pertaining to mental or emotional capability OR any felony or misdemeanor conviction(s) to remain in the Education Department. 

CREIGHTON UNIVERSITY

EDUCATION DEPARTMENT

SUMMARY OF CONCEPTUAL FRAMEWORK

The conceptual framework of the Education Department (the unit) contains a philosophical base, an organizational theme, a graphic representation, knowledge base, and an assessment and evaluation strategy. The framework evolved from discussions among unit personnel over several years, and it reached its current state following a unit retreat in October 1995. It was the goal

of the retreat to develop a conceptual framework that provides a larger educational context for the professional education curriculum, design, delivery, and assessment that occurs at Creighton University.

Courses within the Education Department are designed within a conceptual framework of knowledge, skills, and dispositions.  The syllabus for EDU 591 Student Teaching/Clinical Practice, reflects the 

Department's conceptual framework.  
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Policy on Academic Honesty

“…[the University] expects and requires academic honesty from all members of the University community. Academic honesty includes adherence to guidelines established by the University, its Colleges and Schools and their faculties, its libraries, and the computer center.  ‘Academic or academic-related misconduct’ includes, but is not limited to, unauthorized collaboration or use of external information during examinations; plagiarizing or representing another’s ideas as one’s own; furnishing false academic information to the University; falsely obtaining, distributing, using or receiving test materials; falsifying academic records; falsifying clinical reports or otherwise endangering the well-being of patients involved in the teaching process; misusing academic resources; defacing or tampering with library materials; obtaining or gaining unauthorized access to examination or academic research material; soliciting or offering unauthorized academic information or materials; improperly altering or inducing another to improperly alter an academic record; or engaging in any conduct which is intended or reasonably likely to confer one’s self or another an unfair advantage or unfair benefit respecting an academic matter” (University Undergraduate Bulletin, 2006-2007, p. 90).  Academic Misconduct in this class…Any student involved in academic-related misconduct will automatically earn a zero on the assignment or activity.

STATEMENT OF RESPONSIBILITY

The university exists for students and learning.  It maintains that students are personally responsible for learning.  Students are responsible for completing all requirements and expected to maintain appropriate standards in academic and personal lives.  Students, like all members of an academic community, have the responsibility to create and support an educational environment.  

Each student possesses the right to learn and should be treated with respect and dignity while not infringing upon the rights of others.  Given those rights, it is the responsibility of academic communities to promote those opportunities, protections, and privileges for its students that provide the optimal climate for learning.  

REQUIRED TEXTBOOK

 Creating a Community of Reflective Practitioners:  Handbook for Teacher Candidates and their Cooperating Teachers – Fall 2015
Additional Resources

      Manning, M. Lee & Bucher, K. (2007). Classroom Management, Models, Applications, and Cases.  Upper Saddle River, NJ:   Pearson Education, Inc. 
      Marchesani, R.J. ((2007).  The Field Guide to Teaching.  Upper Saddle River, NJ: Pearson Education, Inc. 

      Moffatt, C.W., & Moffatt, T.L. (2003).  Handbook For The Beginning Teacher.  Upper Saddle River, NJ:  Pearson Education, Inc.  

     Rutherford, P. (2005).  21st Century Mentor’s Handbook.  Alexandria, VA:  Just ASK Publications. 

     Wachter, J. (1999). Sweating the Small Stuff.  Thousand Oaks, CA:  Sage Publication
APPENDIX X
Dress and Personal Appearance Guidelines

for Teacher Candidates
Professional dress is often a matter of perception and judgment; therefore, the following standards are in effect for teacher candidates while in the public/private classrooms:

Appropriate Dress Examples

· Female:  slacks, skirts of modest length, dresses, jumpers and sweaters.  Shirts or tops without collars are acceptable as long as they complement other attire being worn and are not too casual.  Capri or cropped pants must be worn with a jacket or sleeved top and appropriate shoes.

· Male:  dress shirt or sport shirt with collar, polo shirt, sweater, slacks and shoes.  Shirts should be tucked into pants and ties are encouraged.
Inappropriate Dress Examples
· Shorts, skorts

· Flip flops

· Athletic shoes and baseball caps

· Jeans

· T-shirts with slogans and/or pictures (exception:  school spirit wear)

· Work-out clothes (track suits/sweat suits) of any kind

· Overalls

· Gaping shirts or revealing necklines

· Visible body piercing (exception of earrings)

· Offensive and/or distracting tattoos words/images
· See-through clothing

· Halter tops, midriff tops, muscle shirts, leotards and tank tops

· Clothing which exposes the back, waist or midriff or allows undergarments to be visible

· Clothing that is wrinkled, soiled, excessively worn,  baggy or too tight

Creighton University    

Department of Education 

Educator Dispositions Concern Form 

Educators share common traits, habits, and attitudes about teaching and learning, and hold similar values about individuals and society that we call “dispositions.”  The following is a list of dispositions that Creighton University’s Education Department expects teacher education candidates to demonstrate.

Any appropriate individual, such as a faculty member, college supervisor, cooperating teacher, administrator, or campus authority, can submit this form. Please complete this form ONLY if a teacher education candidate demonstrates a deficiency in one or more of these dispositions to the extent that it impacts the candidate’s admission to, and/or retention in, Teacher Education. 
Candidate Name___________________________________Program:_______________________________


Indicate which dispositions are serious concerns and provide an explanation for each below, or as an attachment.
	Level of Concern
	Dispositions

	Grave

Concern
	Strong

Concern
	Minor

Concern
	

	
	
	
	Cura personalis -The candidate displays a personal concern and respect for others.

	
	
	
	The candidate demonstrates respect and professionalism in attentiveness, communication and appearance.

	
	
	
	The candidate demonstrates an ethic of care, and is responsive to student needs.

	
	
	
	Magis - The candidate strives toward excellence, setting high expectations for him/herself.

	
	
	
	Men and Women for and with Others - The candidate demonstrates valuing of service, acts justly, and builds inclusive community.

	
	
	
	The candidate demonstrates professionalism by maintaining a positive attitude conducive to harmony and cooperation in the classroom and practicum. 

	
	
	
	The candidate’s decisions, interactions, and behaviors positively impact the culture and climate of the learning environment.

	
	
	
	The candidate values collaborative, cooperative, and inclusive learning environments.

	
	
	
	The candidate maintains appropriate professional boundaries with students.

	
	
	
	The candidate uses appropriate strategies for classroom management.

	
	
	
	Contemplation in Action -The candidate practices reflective and critical thinking.

	
	
	
	The candidate demonstrates the traits, habits, and attitudes of a professional educator.

	
	
	
	The candidate values and demonstrates professional preparedness through organization, planning, and goal setting.

	
	
	
	The candidate fulfills responsibilities in a timely manner.

	
	
	
	The candidate is punctual and dependable.

	
	
	
	The candidate demonstrates honesty and integrity.

	
	
	
	The candidate follows the Nebraska Regulations and Standards for Professional Practices Criteria, Title 92, Administrative Code, Chapter 27 (Found in program handbooks). 


Explanation:

__________________________________________
  _______________________________________  

Name of Evaluator (Print)




Signature

                 Date

By signing this document, I signify that the Creighton faculty or staff member discussed the contents of this form with me.  I understand that I may submit a letter to be attached to this document, if I choose to do so.
_________________________________________
________________________________________    _______    Name of Teacher Education Candidate (Print)
                 Signature of Candidate


   Date

Copies: Candidate, Candidate’s Department File
Rev. 11/09/2009






Fall 2015





Education Department


Creighton University


2500 California Plaza


Omaha NE  68178





Phone:  402.280.2820


Fax:  402.280.1117





Creating a Community of Reflective Practitioners





Clinical Practice Handbook





For Teacher Candidates and Their Cooperating Teachers














PAGE  

