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Section 1:  Program Assessment Plan Transition Point Assessments 

	Admission
	· Minimum GPA of 2.75 (Undergraduate/Post-Bac); 3.00 (MIT)
· Recommendation of endorsement-area faculty
· Pass West-B or Appropriate SAT/ACT scores 
· Experiences working with adolescents
· Experiences with diverse populations


	Retention
	· Quarterly GPA at or above 2.75 (UG/PB); 3.00 (MIT)
· Minimum grade of “C” in certification and endorsement courses
· Practicum performance evaluations
· Teacher Performance Assessment preparation (edTPA)
· Lesson plan assessments
· Guided teach assessments
· Professionalism assessments


	Entry to Fulltime Internship
	· Quarterly GPA at or above 2.75 (UG/PB); 3.00 (MIT)
· Minimum grade of “C” in certification courses
· West-E score of 240
· Practicum performance evaluations
· Professionalism assessment


	Completion
	· edTPA completion at a compensatory score of 35 (30 for MCL)
· Intern Development and Evaluation System (IDES) 
· Internship evaluations
· Capstone Research Paper (MIT only)
· Woodring Internship Exit Survey


	Post Completion
	· Career Services Center Placement Survey 
· Woodring 1st and 3rd Year Follow-up Studies (2011) 
· EBI Survey of Alumni and Principals 




Section 2:  Use of Data for Improvements of Programs and/or Operations: Three key assessments
1) As a result of interactions with students and school district personnel, department faculty identified a distinct need to revamp and update our MIT interview process. The current interview protocol was not yielding information that we felt was valid for making admission decisions. Specifically, applicants would engage in a series of group/leaderless tasks, but the rubrics we used to assess their performances were too generic. To that end, and based on this information, we piloted a new set of questions in the spring, and then made a significant change of protocol in the fall 2015 interviews. The interview day with applicants still has them work together in groups of 4 or 5, but the tasks they engage in are more authentic. Consider the following:
· Instead of considering a hypothetical scenario about a school in Chicago (old protocol) they now consider together a series of four data sets about Washington state school demograhics, student equity, and social justice. 
· Instead of talking about a controversial educational issue that was determined before the interviews (old protocol), they now come having read and written a brief summary of an article about diversity and equity in the school, and then engage in a 30-minute discussion about what they read. 
· Instead of discussing as a group a controversial social issue that was determined before the interviews (old protocol) they now review our department guiding principles and discuss together the implications of being in a teacher education program that is guided by these elements. 
In previous years, we would tell applicants that any answer was acceptable, and that we were only assessing their interactive skills. That seemed to provide information about social and interactive skills, but not enough about social justice, potential to be an effective teacher, and understanding the socio-cultural context of education. We do not expect students to give a particular answer, but we do expect them to now demonstrate an openness and agreement with our guiding principles. 

The loop is closed on this in that we used data from previous interviews to revamp and change our current interview protocols. This, of course, opens another assessment loop in that we now are just starting to determine the reliability of this new interview protocol on the selection of future MIT candidates.


2) Last year we moved to a two-quarter practicum placement as a result of hearing that this would be valuable from candidates and school partners (teachers, building administrators). Since then, we have examined the two-quarter placement and are finding it to work well. Candidates continue to have opportunities to work closely with students in their endorsement areas. Candidates are able to video their teaching in a more-familiar context (they record during the second quarter of the practicum). This led to the adjustment of the final general methods course (SEC 432 and SEC 534) to offer more time working on Task 2 from the edTPA, and to work specifically on the video analysis component of the edTPA. Most of these candidates completed their internship Fall 2015, and the edTPA scores for these candidates appear to be higher than other groups. We do not know if they represent a statistically significant increase, but it appears promising that the two-quarter practicum has a positive effect on candidate achievement as measured by the state TPA. Closely related to this is the guided teach task during the first two quarters of the program. Candidates are in the field during the first quarter for a guided teach and a service learning project. In the second quarter, they are in a second guided teach and placed in their first quarter of a two-quarter practicum (MIT students also stay in the service placement for the second and third quarters). In the third quarter, candidates are in the second quarter of the two-quarter placement. Several candidates are also planning to intern in this same placement. In the coming year, were are considering beginning the practicum in the first quarter (creating a three-quarter practicum placement). Again, the feedback we hear from school partners is that this will be beneficial because it will allow for more mentoring and planning together with the teacher candidate(s). 

3) This year we also have an action that does not directly relate to curriculum. We have been unable to articulate the underlying values and principles for our department. As we made decisions about admission (#1 above) and about field placements (#2 above), we were hinting at some guiding principles and values that informed our decisions. The value of a continuous improvement process is that it allows us to challenge our assumptions and decisions. We did not find inconsistencies with our decisions, but rather identified something more fundamental: our decisions did not have a foundation that we all agreed on or that was well-articulated to our students. Beginning in the spring (2015) and throughout the summer, we refined our thinking and developed a set of principles/values that we believe describe our department and the type of teacher we hope to prepare. The exciting part of this is that a year ago we had nothing in place, and now this year we have the following (what follows is being modestly revised and refined this January, 2016. While it is a “living document” in that it will always be open for updating, we believe that the final edits will lead to a document that is foundational and will stand over time.):

Western Washington University Department of Secondary Education Department
Program Guiding Principles

What We Do:  
· Prepare teachers who are committed to a just, sustainable future for all generations
· Prepare teachers who are able to engage in systems thinking
· Foster creativity and mindfulness
· Provide tools & experiences to develop teachers who are change agents who can transform the status quo
· Hold and nurture space for the development of communities of learners
· Engage in respectful community dialog given a variety of viewpoints and perspectives

We believe:
· Teaching and learning are collaborative and are built on critical inquiry processes
· Learning is a reciprocal, on-going process, requiring openness to new ideas 
· Effective democratic teachers build on the valuable knowledge and assets students bring to the learning process
· In honoring and supporting the young people of our communities, enabling them to fulfill their essential role in creating sustainable societies.
· In recognizing that all beings are interdependent and every form of life has value regardless of its worth to human beings
· In promoting social and economic justice, enabling all to achieve a secure and meaningful livelihood that is ecologically responsible

Social Justice is a core program value:
· Systems of power and privilege give rise to inequities in society
· Justice requires a critical analysis of social, cultural and institutional systems and how they contribute to inequity
· Critical self-reflection helps us to understand the beliefs and positions we hold, our world view, and where those perspectives come from
· Staying open to other points of view, and understanding and valuing the lived experiences of others is a central requisite of working toward a more just society
· We seek to create contexts in which everyone can express their experiences with confidence and knowing they will be heard with sensitivity

Inquiry processes are central to our program design.   We help teacher candidates cultivate the need to know by:
· Building powers of deep observation, listening, and interpretation
· Engaging school and community members in action research
· Using critical inquiry as a pedagogical tool
· Conducting inquiry at all levels – personal, classroom, systems

Candidates who thrive in our program possess and develop abilities to:
· Display curiosity and open-mindedness toward the life experiences and perspectives of others
· Listen to and observe student thinking
· Demonstrate intercultural understanding
· Employ critical consciousness
· Engage with ambiguity
· Enjoy living within the tensions of critical communities and democratic processes
· Have an assets-based approach to students 
· Be flexible and ready to adapt when needed






1. Early advisement: faculty advise all entering students before they enroll in their firsts quarter courses to ensure that they meet the block.
1. Integrating Common Core and TPA into our classes
1. Emphasize academic language
1. Emphasizing recruitment and retention of students of color
1. Emphasizing advising to help with retention and to ease the difficulties of scheduling
1. Continuing to emphasize integration of field and coursework
1. Advising and early advising
1. Internship length reduction to 14 weeks
1. Extending practicum experiences to two quarters
1. Data sets from partners and students
1. Teaching on site of schools
1. Service learning data
1. Diversifying the candidate pool: 109, 115
1. Early admit to 310 and 301
1. FIG clusters: 4 GURs & 109/115 is obe. Extended access to students over 2 quarters
1. Collaborative teaching amongst SEC faculty
1. Work study students to help analyze data
1. UEP
1. 303
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