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The faculty members of the department of Special Education and Education Leadership continuously review various types of program data to ensure that 1) the program continues to meet the educational needs of teacher education candidates, 2) the curriculum is consistent with current research, best practices, and legal/educational policy guidelines, and 3) graduates have developed the skills needed to be exceptional educators. Discussions related to program assessment and improvements are held in different venues throughout the academic year including: retreats, faculty meetings, committee meetings, and ad-hoc committee meetings.  A brief summary of some of those assessment activities follows.

Section 1: Program Assessment System Transition Point Assessments

The Special Education Program (SPED) continues the process of updating its assessment system in order to better align with Washington State’s certification requirements. In addition, the revisions meet specific CEC National Recognition and CAEP accreditation requirements. For this reason, SPED has retooled to more accurately reflect continual program improvement and candidates’ progress through the program. 

The following are descriptions of the current assessments: 


· Performance Signature Assessment. The SPED program has three practica. Candidates in First Block are placed in elementary schools and teach one full day each week for one quarter. The focus is upon whole group instruction, effective instruction, and lesson planning. Candidates in Reading Block teach reading to small groups of students for 1.5 hours per day, four days per week. Candidates in Final Block teach two mornings per week and develop lesson plans, teach large and small groups of students, and provide one-to-one instruction in written expression and math. The Performance Signature Assessment is linked to rubrics compiled in the edTPA. Faculty selected and vetted indicators common across all three practica. Supervisors in each practicum complete the Performance Signature Assessment for each student. Scores are reported as raw scores and percentage. In this way, faculty can gauge progress of candidates as they gain teaching skills throughout the program. 

· Content Signature Assessment. . A vocabulary assessment for progress monitoring throughout the program for acquisition of knowledge that is linked to the NES and West-E was completed. This assessment is based upon research in curriculum-based measurement of Espin and Deno (1993), Espin and Foegen (1996), Espin and Tindal (1998), and Mooney, Benner, Nelson, Lane, and Beckers (2007). All candidates take the assessment each quarter. The assessment is 100 randomly sampled terms from over 1,000 special education terms in a data-base. Candidates are presented with 10 pages. Each page has 10 definitions and 10 terms that match the definitions. Candidates have 10 minutes to complete all pages.  The content assessment measures accuracy as well as fluency with the terms. Correct matching of terms to definitions show growth in content knowledge across the program. Scores are reported as total number correct. 

· Disposition Assessment.  The Disposition Assessment is linked to theories (e.g., Marzano, Danielson) and to InTASC standards. Furthermore, indicators on the assessment are aligned with the Professional Document, signed by every candidate when admitted into the program. Nine domains are measured: (a) Effective Oral Communication, (b) Effective Written Communication, (c) Professionalism, (d) Enthusiastic Attitude, (e) Preparedness in Teaching and Learning, (f) Value for Cultural and Academic Diversity, (g) Collaborates, (h) Self-regulation, and (i) Social and emotional maturity. Validity and reliability has been established. Practica supervisors complete the Disposition Assessment at the end of each practicum. Scores for each domain is reported.  In addition, the assessment is documented when/if difficulties arise with an individual candidate. In addition to showing that candidates are at mastery for dispositions/professionalism or working towards that goal as a requirement for the assessment system, the assessment is used to provide feedback and remediation for the candidate.  


Section 2: Use of Data for Improvements of Programs and/or Operations

Program Improvement and Internal Assessments

Year two continues the process of the development and the implementation of assessments. Following are descriptions of assessments to be completed:

· Admission Essay. Requirements for admission include a 2.75 GPA, successful WEST-B scores and an application essay. The essay section of the application is in the process of being reevaluated and is expected to be in place for Fall admission 2016. The content of the essay reflects the disposition items that are currently adopted by the SPED Program and also are aligned with the SPED program Professional Document, which is signed by every student newly admitted into the program. A rubric for evaluating the essay is in the process of being developed and will also be in place by Fall admission 2016.

· Special Education Product Assessments. Faculty in SPED are currently re-examining content assessments to meet standards for CEC National Recognition. CEC requires six to eight specific assessments that can range from case studies, action research, to case law review and analysis. Each assessment must be well defined and have thorough rubrics. Assessments must be aligned with CEC standards. The additional assessments and their rubrics to meet both CEC standards and CAEP standards are expected to be in place by Fall 2016. 

        Internal Assessments 

· Content Signature Assessment.  The results of the two administrations of the Content Signature Assessment (i.e., Spring 2015, Fall 2015) indicated that candidates acquired knowledge of key terms that are important in the field. The first scatterplot showed a gradual increase in the number of terms learned across quarters from the first quarter to final block. According to the research, this is what was expected. The second administration of the assessment, showed an average dip in scores during the 7th quarter of the program. This average was not anticipated. Faculty reviewed the results. A number of hypotheses were explored, including some of the following: (a) only one SPED course offered during this quarter, (b) candidates did not maintain terms over the summer, (c) administration of the assessment was not standard. Overall, however, faculty believed that they needed more information before making any changes in the program. The SPED program will adopt a wait-and-see approach until more data is available. At that point faculty will make a decision. 


External Assessments


Results for the edTPA indicated that the average score for winter 2015 and spring 2015 were 45.1. The average scores for fall 2015 were 50.  Since the cut scores for the edTPA is currently 35, candidates in the SPED program are well within the acceptable range. The score for one candidate out of the fourteen candidates during fall 2015 was disqualified. Review of these scores indicated that the program provided the necessary support for candidates to pass this high-stakes assessment. 
 
Data from the West-E indicate that candidates are well prepared for content endorsements. The average scores of candidates in Special Education are above the State average. Data has been shared with faculty.

Data from the Intern Surveys for winter and spring 2015 show that overall interns perceive that their program was effective across many domains. For example, 96% of the interns responded usually (50%) or always (46%) to the question as to whether instructors expected critical thinking in courses. One area of concern is advising. In fact, 62% responded usually or always to the question of how useful was the advising. A total of 38% responded about half the time (17%) and seldom (21%). This number is troubling because the program has taken recent concrete steps to improve this perception over the last two years. In fact, the 62% number is lower than it was in 2014 (67%). 

Improvement of operations

•   Advising

One remaining difficulty is the access of courses outside of the department. The Chair of the department has worked across campus to schedule consistent courses and times for the benefit of students seeking both elementary and special education endorsements. In addition, the Chair schedules SPED program courses at times when courses needed for the elementary endorsement are not offered, thus opening more opportunities for candidates. The sequence of courses that reflect more of a cohort model to accurately predict number of candidates enrolling in future courses appears to be working well. This schedule has relieved much of the last minute changes necessary to balance the number of students enrolled in a course in order for it to be offered. In addition, the program has developed and circulated a Student Handbook that is updated each year. This handbook provides students with an overview of what to expect in the program. It is a one-stop shop for questions that candidates may have when an advisor is not available. This handbook is helpful for both candidates and faculty. 

Effects of much of the advising initiatives undertaken in 2014 have not yet been realized because candidates who began in 2014 are not yet interns. The SPED program continues to build upon the initiatives, such as the Student Success Collaborative, which provides information and guidance to freshmen and sophomores who are interested in special education. In addition, the SPED program has developed EDUC 205 specifically to acquaint university students with the field of disability and to recruit into the SPED program. The first time the course was taught was Fall 2015. Students average score for the course overall was 4.83. We expect this course to provide an overview of the special education program and link interested students to advisors in the program. 

A final thought that has been discussed by faculty is that students may perceive that advising is a one-to-one meeting with an assigned advisor. In some cases this may be true, but other opportunities for advising occur throughout the program. For example, orientation to the special education program and the student handbook is a means of advising. A more explicit description of the many opportunities for advising may be helpful to change the perception.

· Program Coherence

In AY 2014 – 2015 faculty examined consistency of assessments for multiple programs at various sites. The new assessment plan in the making has been partially initiated at the Bellingham site. As the assessments are field-tested and ready for roll-out, they will be implemented at off-campus sites also. In this manner, the SPED program is responding to the need for consistency and academic rigor across multiple sites. In addition, more tenured and tenure-track faculty are assigned to the off-campus sites as part of their regular load. This provides opportunities for candidates at other sites to have the same or similar instruction as those students on campus.
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