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Closing the Assessment Loop Report 2015
Teacher Education Outreach Programs

Summary of changes instituted in response to college and program assessment data and descriptions of ongoing discussions about possible future changes.

Section 1: Program Assessment Systems: Transition Point Assessments

Western Washington University’s WCE Teacher Education Outreach Programs (TEOP) engages in ongoing assessment of program effectiveness through collection and analysis of a variety of types of evidence at five program stages pertaining to (1) applicant qualifications at admission, (2) candidate entry to internship, (3) successful completion of internship, (4) program completion, and (5) post program completion.  Utilizing an extended education model, TEOP delivers programs developed by, and aligned with WCE academic departments.  With an emphasis on fidelity of implementation and curriculum alignment, assessment of program effectiveness is based on college and unit level data and through the administration of program level assessments developed by contributing departments across the WCE teacher education division. 

The following table displays assessments relevant to each of the five program stages, evaluation questions asked at each stage, and topics of on-going discussion with respect to possible changes pertaining to program effectiveness and implementation.  

	Assessments
	General Evaluation Questions
· Bulleted Discussion Items

	
Admission: 

· Entry GPA 2.75

· WEST-B

· Essay

· Interview

· DTA, GUR, Degree requirements

· English Composition requirement

· Annual admissions summaries

· New Student Survey 



	
Is the applicant qualified to enter the program?  How does the data inform other aspects of program delivery and student completion?

· How predictive is the student’s entry GPA to program completion? To edTPA outcomes? 

· How predictive of NES scores are WEST-B scores and entry GPA?  

· Should the interview process be standardized across sites?

· What does additional demographic data now included in the new student survey tell us about candidates?




	
Continuation and Entry to Internship: 

· Quarterly GPA and Grade Report

· Course-based performance tasks

· Case conferences on academic performance and professionalism

· Quarterly student and instructor professionalism assessment

· Program level assessments

· Practicum performance evaluations

· Fingerprint, Character and Fitness, and OSPI Clearance reports

· Quarterly non-attendance and enrollment reports

· NES for all endorsements


	
Is the candidate making sufficient academic and professional progress?  Has the candidate demonstrated proficiency in use of knowledge, skills, and dispositions necessary for more advanced work?

· To what extent are advisors using professional disposition assessment data to inform student advisement?  

· What can GPA, grade, non-attendance, matriculation requirements, and the various clearance reports tell us about student dispositions with respect to completing requirements to standard and/or in a timely manner?

· What can teaching evaluations tell us about the fidelity of program implementation?  

· How might instructors be better supported with respect to course delivery and meeting contract obligations?

· Are there correlations with respect to NES failure and entry GPA, WEST-B scores, cumulative GPA, below standard grades, and admission scores?

· How can program level assessment data be applied most effectively toward ongoing program improvement?

· Do the ELED 490 Teaching Laboratories provide a firm foundation for success in the edTPA?

	
Program Completion:

· Quarterly GPA Report 

· Intern Development and Evaluation (IDES)

· Internship midterm and final evaluations

· State Teacher Performance Assessment (edTPA)

· Internship Survey


	
Has the candidate demonstrated proficiency in use of knowledge, skills, and dispositions necessary for successful completion of the internship?

· How might edTPA feedback be used for making program delivery and academic alignment changes?  

· What aspects of the ELED 490 Teaching Laboratories most benefit candidates with respect to their edTPA performance? 

· How might the SPED 484 and 485 intervention projects be used to demonstrate the impact of the candidate on P-12 student learning?

Has the candidate successfully completed all program requirements?

· How has the candidate used information obtained from self-assessment and reflection about his/her impact on P-12 student learning?

	Post Program Completion:

· Follow-up graduate surveys

· Follow-up employer surveys

· Focus groups with graduates and employers
	What do graduates and program completers tell us about the perceived strengths and weaknesses of our programs?
· What does an evaluation of the survey data tell us about current program priorities, and implications for program delivery improvement?
· Is the percentage of responders sufficient and is the sample representative?  Are program completers who are dissatisfied with one or more aspects of our programs more likely to respond?  Are there any patterns of response within and across programs?



Section 2: Use of Data for Improvements of Programs and/or Operations 

In 2015 “Closing the Loop” discussions focused on the following topics during monthly Academic Program Director Meetings/dates:

· Quarterly Review of Instructor Evaluations: 1.16.15, 4.10.15, 7.15.15
· Fall 2015 Admissions in Review: 7.15.15
· Status of Teacher Ed. Non-Completers by Year of Admission: 1.16.15
· edTPA Exam and State Performance Summaries: 2.27.15; 10.23.15
· First and Third Year Follow Up Studies: 10.23.15 
· Teacher Ed. Internship Survey: 10.23.15
· Fall 2015 Enrollment by Ethnicity Report: 10.23.15 
· Practicum Supervisor Survey Response: Alternative Delivery: 1.16.15
· Lesson Plan, Program Level Assessment Evaluation: 12.11.15
· Teacher Education Graduate Placement/Employment Data: 7.15.15
· WCE Teacher Ed. Programs Intern Development & Evaluation System 2014 – 2015: 10.23.15
· WCE Annual Summary-Teacher Ed. Applicant Data: 10.23.15
Three examples of discussions focusing on the use of data for program improvement

Quarterly Review of Instructor Evaluations: 1.16.15, 4.10.15, 7.15.15

Academic Program Directors discuss to what degree NTT instructors meet their responsibilities as outlined in their contracts. They respond to questions related to coming to class on time, meeting with students on the designated evenings, and adherence to WWU policies and procedures. APD evaluation is added to the instructor evaluation data base to which academic departments refer when making decisions related to future contracting. Quality of instruction is directly related to the fidelity of implementation and curriculum alignment of WCE teacher education programs in keeping with the general charge assigned to Teacher Education Outreach Programs as a support unit of WCE programs. 

Practicum Supervisor Survey Response: Alternative Delivery: 1.16.15
Given the low response rate to the quarterly Practicum Supervisor evaluation via Survey Monkey, Teacher Education Outreach Program APDs discussed the matter and decided to revert to paper and pencil administration of the evaluation.  Administration of this evaluation was conducted during the instructor evaluation process at the end of each quarter excepting summer quarter. The response rate since then has consistently been between 90 and 100%.

Lesson Plan Program Level Assessment Evaluation: 12.11.15
In 2013, Academic Program Directors (APDs) engaged in a comprehensive evaluation of several years of data associated with the Lesson Plan Program Level Assessment measure (PLA).  A discussion of the findings led to a significant change in how the measure is administered to control for time of administration and instructor, The PLA was again administered in fall 2014, and in winter and spring quarters of 2015 within the three Effective Teaching courses overseen directly by the APDs.  Results suggested uneven if steady development of student understanding of lesson plan concepts and process.  One general pattern was suggested by the data. Mean scores were lowest at first administration, highest at second administration, and somewhat lower at the third. The following was postulated.  First, various NTT instructors may not have understood program expectations. Second, as the literacy LP tended to have the highest mean, it was hypothesized that with increased scaffolding and practice, the mean score for the second PLA administration was higher than the final administration.  Third, increased expectations for the third administration may in part explain more conservative grading and lower scores.  Finally, lower scores at third administration may also have been due to a withdrawal of scaffolding in keeping with good teaching/learning practices. Henceforth, teacher education programs supported by Outreach Programs will adopt assessments developed within the Elementary and Special Education departments.
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