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The Dartmouth Teacher Education Program (TEP) takes a research-based approach to developing teachers who can think analytically and use research to continuously improve their practice. Through coursework that draws on research in neuroscience, cognitive science, social psychology and public policy, our students develop a conceptual base, an evidence- and inquiry-based pedagogy, as well as a critical mindset for teaching, including understanding that intelligence is not fixed (Dweck 2008; Dweck, 2009) and that teacher expectations powerfully shape learning (Rosenthal, 1997; Rosenthal, 2002; Pianta et al, 2010). Specifically, in our program, students:
• 	Read and analyze research about the mind and brain, learning, child and adolescent development, pedagogy, and their subject areas. 
• 	Develop research methods that they can use to test and improve their pedagogy in the field, and produce their own action research to investigate specific problems of practice.
• 	Become skilled at observing and analyzing teaching through our process of ‘Instructional Rounds,’ modeled after medical rounds, and learn that moments of teaching are part of a larger instructional process.
• 	Make and justify instructional decisions based on reference to evidence and a theoretical understanding of teaching. 
• 	Hone the skills involved in reasoning from evidence, crafting an argument, and justifying pedagogical choices based on descriptive (rather than normative) evidence (Toom et al., 2010).

Instructional Rounds
In the practica, our students engage in weekly “Instructional Rounds” (City, Elmore, & Teitel, 2009), a process by which we work together to closely examine teaching in order to collectively improve our practice. Through this close examination of teaching, students develop their capacity to be careful observers, to look for patterns of practice, to predict the kind of learning and behavior they might expect based on the teaching they observed, and to reason from research on effective teaching to diagnosis of and analysis of effective teaching in classrooms. 
Action Research
In the context of the Teacher Education Program, action research is a process through which student teachers conduct research related to their own practice in order to address problems and everyday challenges in order to improve their teaching (Corey, 1953; Meier & Henderson, 2007). Through action research, our students reflect on and examine the relationship between theories of learning and teaching and their students’ learning and their teaching as instantiated in the classroom (Mitchell et al., 2006).  All students design and conduct small-scale research projects in the classroom, for which they identify a pedagogical question or problem of practice they want to examine, and develop and carry out a research project that addresses that question.  Research findings, along with implications for practice, are shared in the practica. 

Program Evaluation

The small size of our program makes it impossible to evaluate our work through typical measures such as PRAXIS scores.  Likewise, the small size of our program and the wide geographical distribution of our graduates render teacher value-added measures based on test scores useless as measures of our program effectiveness.

That said, our graduates do very well on the PRAXIS.  For example, last year, every graduate scored in the top 15% of test takers on the PRAXIS II.  This reflects the very strong content preparation of our graduates.  

In addition to required and traditional measures of program effectiveness, we developed a comprehensive plan for program evaluation that includes a set of performance assessments:

· 7 observations of candidates, using the Danielson Framework for Teaching.  We selected this tool because research suggests teachers with higher ratings on the Danielson Framework are associated with greater student learning gains. To improve the reliability of our scoring and the validity of inferences about our students’ performance based on these observations, all faculty who observe student teachers engaged in a series of calibration exercises.

· 4 performance-based assessments related to classroom culture and instruction. These tasks are assessed against state standards for teacher competence.  To complete these tasks, students are required to conduct interviews, and include examples of pre-assessments and assessments, samples of student work, along with a written discussion of how these tools and work samples illustrate their impact on student learning.  

Finally, we spent the fall revising our surveys for current students, graduates, mentor teachers, and future employers.  We launched these surveys in 2012.  


